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ABSTRACT 


The main purpose of this study was to examine the 
perceptions of teachers as they related to decision-making 
processes within the school. The respondents, were asked to 
indicate by whom certain educational decisions were being 
made in their.actual situation, and further, how these 
decisions should be made. Secondly, the study attempted to 
discover whether or not these perceptions were related to 
various personal and professional characteristics about the 
teachers involved in the study, Finally, this study investi- 
gated the possible relationship between the teacher's level 
of satisfaction and the discrepancy between their perceptions 
of the actual and preferred decision-making processes, 

A questionnaire, entitled "Decision-Making in the 


‘Yconstd tuted the Aanstrument 


School (Perceptions of Teachers),' 
Por the study. Itsenabled investigation into five major areas 
of decision-making: curriculum and methods, pupil supervision, 
pupil evaluation, pupil discipline and control,’ and school 
organization. Five response categories were provided for 

each decision item. Part 2 of the instrument concerned the 
personal and professional data about the respondents, who 
comprised the teaching population of the County of Red Deer 
School System. Only full-time classroom teachers were 
involved in the study. 


The instrument was distributed to the eligible 


instructional personnel in each school within the jurisdicton 
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of the county school unit. Frequencies and percentage 
frequencies were caleulated Lor the: forty-eight- decision 
Pheems OF the instrument, both individually and on the basis 
©fetne fivesdecision areas of the study. A total of twenty 
null hypotheses were stated and these were tested using the 
Kolmogorov-Smirnov two-sample statistical test, with .05 
having been set as the level of significance for rejection 
of the hypothesis. 

The analyses of the data provided satisfactory 
evidence that a significant difference did exist between 
teachers' perceptions of actual and preferred decision-making 
BOtesomrOnr them principaleand teaching start of a school in any 
Gf the five decision areas studied. Insufficient evidence 
was found by which to reject the seven null hypotheses which 
collectively stated that no significant relationship exists 
between teachers' perceptions of actual decision-making roles 
and their personal-professional characteristics. In addition, 
the data analyses did not permit the rejection of the second 
set of seven statements, which hypothesized the non-existence 


of a significant relationship between teachers' 


perceptions 
of preferred decision-making roles and their personal-pro- 
Fessiondilecharacteristics. Finally, it was indicated that a 
significant relationship does exist between the discrepancy 
between teachers' perceptions of actual and preferred 


decision-making roles and their level of satisfaction with 


tietir school situation in general. 
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CHAPTER I 


DEFINITION OF THE PROBLEM 


Zs INTRODUCTION 


Today's world presently finds itself deeply mired in 
a milieu of conflict. Dissension, disorder, and dissatis- 
faction are common in all facets of human life. Every day, 
one hears of outbreaks of racial riots, university student 
revolts and protest, and.labour union strikes. Conflict 
seems.to-be,an accepted: aspect of living. 

Despite appearances, conflict is not always an 
undesirable part of human interaction; in fact, it may even 
be necessary in order to make progress and improvements in 
the secial order; 

All conflict is not, nor does it need to be, violent. 
Differences of opinion may be resolved if both, or all, 
parties involved are made aware of the source of. such conflict. 

The field of education is not without,.its areas of 
conflict. During the last.two decades, particularly, public 
school educators, and teachers specifically, have exerted a 
strong drive toward professionalism. Teachers are now 
demanding a voice in the development of the programs they 
teach and a degree of autonomy in their choice of instruction- 
al methods. 


Te has been said.that man has an. innate’: desire to 
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participate in the making of decisions. which affect his own 
actions and well-being. If this is true, then administrators 
must choose a leadership style which is conducive to such 
participative activity. However, perhaps all men.do not 
desire such participation to the same extent. The task, then, 
is to discover what various groups do desire and how these 


desires might best be materialized and put into practice. 


Pico SURPOS HE OF THE STUDY 


Decision-making is a vital part of professional 
activity. Therefore, if teachers are ever to gain greater 
recognition as true professionals, they must be prepared, 
permitted, and expected to make decisions which affect their 
work directly. Teacher involvement in decision-making 
processes can contribute greatly in the drive toward such 
professionalism, and research can aid in the attainment of a 
better understanding of teacher desires. 

The purpose of this study was to examine the concerns 
of the teachers in one school system and their perceptions 
of the decision-making roles of the principal and staff. Data 
were obtained on the teachers of a central Alberta rural 
school system and on their perceptions of the decision-making 
roles within-the school. These perceptions focused on 
decision-making roles as they seemed to exist in actuality and 
also as the teachers felt such roles should be. 


Finally, this study attempted to find what relationship 
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existed between the teacher role expectations and various 


personal and professional data. 


PEt eo LGCNTEICANCE OF THEY S TUDY 


Member participation in the decision-making processes 
in the administration of organizations has been the concern 
of many students and theorists in industry, the social 
sciences, and education. Educational studies in this domain 
usually have been centered upon the teachers" and principals' 
roles in decision-making, at all levels of administration. 

This study, however, considered only the perceptions 
of classroom teachers with respect to decisions within the 
school itself. Few studies have been restricted to such 
specific decision areas, as evidenced by the literature 
review in Chapter II. Also, the relationship of preferred 
processes of decision-making to personal and professional 
data on the teachers has not been the subject of a great 
deal of study. These observations are partially borne out 
in the review of related literature, 

It is of vital importance, to administrators to know 
where to concentrate their efforts in creating a climate 
conducive to a satisfied staff, If the administrator is able 
to analyze his specific situation properly, the teaching staff 
should respond positively to efforts made on their behalf so 
that better and more professional attitudes are functional in 


meeting the goals and objectives. .of the educational system, 
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All teachers everywhere do not necessarily want the 
same powers and responsibilities. It is essential for 
administrators to understand better what teachers do not 
want, as well as that which they demand. This study 
provides a closer look at these areas of concern within the 


school. 


EVe ee LEE PROBLEM 


The problem investigated in this study was to examine 
the perceptions of classroom teachers with respect to actual 
and preferred decision-making roles at. the school level. of 
educational administration. 

The following sub-problems were examined.in this study: 

(1) What are teachers’ perceptions of the actual 
decision-making roles in the school in five major areas of 
decisions? 

(2) What are teachers' perceptions of preferred 
decision-making roles in the school in five major areas of 
decisions? 

(3) What relationships exist between teachers' 
perceptions of the actual and preferred decision-making roles 
in the five areas of decisions and such variables as age, sex, 
marital status, teaching level, professional training, teach- 
ing experience, and size of. school? 

(4) What-are teachers' perceptions of their general 


level of satisfaction with the decision-making processes 
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within the school? 

(5) What are teachers' perceptions of their general 
level of satisfaction with all aspects of their teaching 
situation in general? 

(6) Does some relationship exist between teachers' 
perceptions of actual and preferred decision-making roles 
and their. general level.of satisfaction with all aspects of 


their teaching situation? 


V. ASSUMPTIONS 


For purposes of this study, it was assumed that: 

Gi9 The instrument used in, the study. provided for 
adequate responses to accommodate the perceptions of the 
respondents. 

(2) The perceptions of the respondents were truly 
indicative of the real situation. 

(3) The respondents did not provide false responses 


in fear that total anonymity was not maintained, 


VI. LIMITATIONS OF THE STUDY 


(1) The unknown validity and reliability of the 
instrument place definite limitations’: on the study. 

G2) The findings of this study are limited to the 
population involved. Generalizations to other schools or 


school systems should not be made without caution. 
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(1) The study was restricted to classroom teachers 
of the County of Red Deer School System. 

(2) «Principals, vice-principals, .co-ordinators, - 
consultants, librarians, guidance counsellors, and other 
school personnel who spent less than fifty percent of their 
time teaching classes were excluded from the study. 

(3) For purposes of this study, schools which employed 
fewer than three teachers (in addition to a principal) were 
excluded because their school operation might not have been 
truly representative of a typical school in the systen. 
Furthermore, many of the decision items in the instrument 
would not have been applicable to such schools. 

(4) The study was delimited to the selected decision 
areas. No attempt was made to provide a totally comprehensive 
survey of all decisions made at the school level. 

(5) No attempt.was made to study all possible 
personal-professional variables of the respondents which might 
have affected their perceptions of decision-making roles in 


the school. 
Vip ile DEFINITION OF TERMS 


Teachers. The school personnel assigned to teach 
courses in a classroom setting. This category excludes all 


teaching personnel who are full-time administrators (who spend 
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less than fifty percent of their time in the classroom). 


Prancipalw = (he vottice of the school principal: and 
any extensions of the principal's office, such as the vice- 
principal, specialist consultant, and other supervisory staff 
who are primarily concerned with the administration of the 
school.,on a full- or part-time basis (more than fifty percent 


ef rtheiritime is spent in administration). 


Curriculum and Methods. Decision items in this 
classification are those which are directly concerned with 
the program of studies in the school and the instructional 
techniques employed by teaching personnel to achieve the 


desired goals. 


Bupi bk supervision?) Decision (items -—injthispclassi- 
fication are those which are directly concerned with over- 
seeing various student activities, both in-class and extra- 
curricular.) Such:supervision is the watchful» concern of a 
teacher over any activity outside of regularly scheduled 


subjects. 


Pupil Evaluation.. Decision items in this classi- 
fication are those which are directly concerned with the 
rating of.a pupil-with-respect to his level of achievement 


of educational goals and objectives, 


Pupil Discipline and Control. Decision items in this 
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classification are those which are directly concerned with 
the maintenance of an acceptable mode of pupil behaviour in 


the class and on school property in general. 


school Organization. Decision items in. this classi- 
fication are those which are directly concerned with the 
administration and management of the school plant and its 


personnel. 
IX. ORGANIZATION OF THE THESIS 


In this- chapter the study is introduced, the 
assumptions, limitations, and delimitations are described, 
and®**in addition,’ critical. terms are defined. Chapter II 
provides a review of the literature and of research related 
to the topic under investigation. Chapter III presents the 
research design of the study and provides descriptions of 
the instruments used, the population studied, the method of 
collecting the data, and procedures in the treatment of the 
data. Chapter IV gives a presentation and discussion of 
the results of the analyses. Finally, Chapter V summarizes 
the study, provides conclusions and implications, and also 


several possibilities for further research. 
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CHAPEERIIL® 
REVIEW OF RELATED LITERATURE AND RESEARCH 
I.o*RELATED: LITERATURE 


Introduction 
During the last two decades, public school educators, 
teachers particularly, have exerted a strong drive toward 
professionalism. Decision-making is a major factor in such 
a drive. Teachers are now demanding professional rights 
(such as a voice in the development of the programs they 
teach and a degree of autonomy in their choice of instruction- 
al methods and materials). As Campbell and others have 
expressed: 
The modern concept of administration rejects 
the idea that the administrator is "the boss" who 
makes decisions for the group, and it will not 
condone the paternalistic attitude of the 
administrator who through his kindly and fatherly 
wisdom and maturity makes decisions for the wel- 
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Recent teacher militancy would seem to. attest to this comment. 


Decision-Making 


Making decisions is a vital process in the adminis- 
tration of an Organization. In fact, it:seemed.so:- important 
that Griffiths (21) felt that a theory of administration 
based on decision-making was entirely justified. Morphet 
et al. seem to accept this point of view, judging from their 


statement.that "... every organization, in order to be 
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effective, must have the ability to make decisions" (38:88). 
In educational administration, teacher participation 
in the decision-making processes bears great relevance to 
the efficient functioning of. the organization. Bridges (2), 
in discussing decision-making at the school level, claimed 
that teacher involvement in decision-making is one of the 


most important aspects of the role’ of the principal. 


Professionalism 

In much of the literature the focus is upon "pro- 
fessionalism". However, there are several varying opinions 
as to the present status of the teacher along the professional 
continuum. One measure of this status is the teacher's degree 
of participation in decision-making. As Corwin points out, 
"... decisions are often made in consultation with teachers; 
but consultation is not authority to decide, and decision is 
the crux’ of professional authority” (13%242). 

Both Ziolkowski and Frymier tend to agree with 
Corwin's emphasis on decision-making. In discussing teacher 
professionalism, Ziolkowski states that the teacher needs to 
be involved in the decision-making which will affect him 
directly. He further "needs to be given. a degree of autonomy 
in the planning and execution of his work which is in keeping 
with his: professional status" (59:2). Frymier explains that 
"professional persons make decisions and judgments that 


affect the welfare of those they serve" (18:18). 
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It might be queried here, do teachers, in reality, 
have no power of decision? In his literature review, Massé 
noted that Corwin states that teachers do not control 
important phases of their classroom work (34:23). In 
addition, Massé cites several noteworthy writers, such as 
Lieberman,sCorwinj,eStinnettj;y»yHalil,rand Griffithssto illustrate 
rather clearly that there are several conflicting ideas about 
the nature and content of the teacher's professional 
authority, and ipso facto, the focal point of decision- 
making (34:33-36). 

In contrast to the opinion that teachers do not really 
have professional status, at least two persons writing on 
school faculty meetings, suggest that teacher professionalism 
is well along the continuum. Chamberlain and Kindred state: 

Today, faculty meetings in democratically 

administered schools are organized and conducted 
by the teachers themselves with the principal 
occupying a position no greater than that of any 
other staff member. Group purposes form the basis 
for cooperative planning, and problems are studied 
that have vital meaning for teachers. Among the 
problems studied may be techniques of discipline, 
democratic classroom control, planning the philosophy 
of the school, community resources, evaluative 
procedures, pupil adjustment difficulties, how 
children learn, and many others (/7:349-50). 

In an: article on the "new teacher", Wilhelms writes as follows 

about teachers: 

They've had enough of being little cogs in a 

big machine, and they don't intend to be driven 
in circles by anybody. More important, they 
respect themselves as professional experts and 


intend to speak as professionals in all the 
important decisions of the school (56:68). 
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With so many writers' and theorists' concern over 
the extent of authority and decision-making powers vested 
in an individual, Simon seems to say that the centralization 
of decision-making powers in one person is not a matter for 
undue distress: 

It should be perfectly apparent that almost 

no decision made in an organization is the task 
of a single individual. Even-though the final 
responsibility ferctakingearparticular.action 
rests with some definite person, we shail always 
findjyinestudying thenmanner ftnuywhich this 
decision was reached, that its various components 
can be traced through the formal and informal 
channels of communication to many individuals who 
have participated in its premises (49:221). 
Current literature says that teachers are seeking the 
responsibility of making decisions. 

Such is the present situation for teachers as seen 
by several educational authorities, Thus, dependent upon 
many factors, such as professional training, experience, 
teaching level, school size, age, sex, and principal's 
leadership style, for example, teachers now find themselves 
at some arbitrary point along the professional continuum as 
might be determined by their responsibilities within the 
decision-making structure, In a recent publication, Miklos 
queries whether teacher participation has reached the 
feasible or desirable level, and concludes that it has not 
Ciad :25)% 


What, then, should be the state of teachers and 


teaching Gnethis regard? It is banal to say that: teachers 


avo mzssne ee eee 


- bagpay’ exawog gniten-notatosh b: 
aolsesiisriass sit PS Tee at B 
tot wetism @ Jun ef so2zt6eq #80 ai exswoq gut 


¢isseixsaq ad 6: =e by, 
denis He ane ee 
isnt? sda — Fisu staat 
motdes relustixeg s gaties sot Mere | 
eyowls ifaie Sw .noetsg 93 Pn1756- smoe F itw 
eidz datdw of vopnem sa guiybuie a 
adasnogmes suolisy ati deft ,bsdoser e totes’ 
famretnt bas Ismiot ad? dguards heoas ‘s 
odw elsubivibat yosm oJ ncitaotnummos to elsageme 
~€22S8:@8) eozimsrg 23! nt Reais, syet 


~enotetssb gotism To ar 

| #998 a8 etSo653 102 Hotasusia Jaseexq |cd at dou on 
soqu insbasqeh yeunT <asistionitus lsnoisvsaubs foxeves vd 
,Sonsiteqxs egutaiss3 tanoieestorg za) sts eo Yeem 
a'Leqtonitg hus {x92 +388 sets foowna pisvel 3 
eavisamait bait wor 2tsd0693 eal qaexs 202 whee ae 
as sivponisnocs fanolaasiorg, aie Biers intog Ns 
ena nidziw #atsilidtengyest Hes, eed bak 
solaim Mot tea bl dog ie 3 a1 hein 
od3 Beros42 esi ao ttaquotis ay Ysr 


a5 - 


fon ebf. 3} 38043 eshulsonos me, stat pe 


13 


should be involved in educational decision-making. Lutz 
has noted that: 
In some cases at least, classroom teachers 
are as well educated as the professionals 
accorded the highest rank in our, American 
society, medical doctors. In all cases, they 
are as well educated as the average professional 
engineer, business administrator, etc. (31:18). 
Although Lutz is speaking of American society, the educa- 
tional preparation of Canadian teachers has reached a 
reasonably comparable standard. Further, high professional 
qualifications should carry with them a relatively high 
degree of responsibility in the field. By the same token, 
Massé postulates that: 
-». professionally-minded persons should look 
for the greatest degree of participation possible 
in order to exercise as much control as they can 
over decisions of a professional nature and 
consequently be able to insure the society of 
the best "skilled services" (34:40). 
Concerning the functioning of.the erganization, 
Talcott Parsons. considers the teaching process to be a 
technical function, with the teacher as the technical expert. 


On this, then, he says: 


The technical expert must, in the nature of 
the case, participate in the technically crucial 


decisions. The technical expert takes responsi- 
bility ferthisejudgment,*and®.:.svhe must assume 

his share of responsibility for the consequences 
(23246). 


The matteretoe betestablishedjcthen;!is whatparesthe crucial 
decisions in a school? Ratsoy answers the question simply 


with the general statement, 
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>». decisions should be made by those who 

have the greatest amount of "rational authority" 
to do so. Such authority includes authority 

ef: position, both legal and traditional, and 
authority of person, including one's. superior 
knowledge and skill (42:13). 

Another viewpoint concerning the desirable state of 
affairs in the professional status of the teacher is that 
of teacher militancy and unrest. Lack of professional 
autonomy. is. purported by many observers to be one of the 
major roots.of the difficulty. Such persons as Van 
Winkle~(53), Alonso (1), West (55), Brubacher (4), and 
Shawver (48) all attest to this. Corey also adds that 
"no group can develop or maintain professional status when 
its right. to make basic decisions regarding its own work is 
challenged or denied" (11:513). A prominent Albertan 
educator, S.C.T. Clarke, expresses that: "professionalism 
requires and demands that the professional have a.voice in 
all decisions which determine the practice of the profession. 
This is what teachers are demanding" (9:15). 

Another avid advocate of the teacher group partici- 
pating in the contrel processes of the school. is Riffel. 
He feels that such participation would lead to: 

(a) an increase in the ego-involvement of the 

teacher in the organizational processes of the 
school, (b) increased identification of the 
teachers with the purposes of the school, (c) 
increased motivation to accomplish the purposes 
of the school, and,.(d) an increase in the satis- 


faction of the teachers with their professional 
roles in the schools (43:39). 
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A further consideration is-the fact that adminis- 
trators must concern themselves with effectiveness and 
efiretency “within *the*ergantization YitseL£f@®as well as with 
the personal needs and satisfactions of individual teachers 
in the schools. Member participation in organizational 
decision-making is advantageous for the organization as 
wells “Katz and Kahn submit. that: 

An organization that can stimulate its 

members to contribute ideas for organizational 

improvement is likely to be more effective, 

since people whe are close to operating 

problems can often furnish informative 

Suggestions about them which would not occur 

to those more distant. The system which does 

not have this steam of contributions from its 

members is not utilizing its potential 

resources effectively (28:339). 
Further, Griffiths et al. also support. the idea of decisions 
being made©as“¢lose to'the source of effective action as 
possible (22:62). 

Simon discusses the decentralization of the decision- 
making process in an organization. He feels that when the 
superior makes the decisions himself, the greater accuracy 
secured may. be bought at too high a price, in.terms of the 
superior's time, which is far more valuable than that of 
the subordinate. Secondly, when the decision is made at 
the center, any advantages of accuracy must be balanced 
against the cost of duplicating the decisional process, 


together with the cost of communicating the decisions (47: 
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In education, in order to provide an effective 
program, as Cheal and Melsness have written: 
ee. it is essential that- administration .be 
WiewmeCan Nate cmtotality. as an activiiby involving 
every member of the staff, from the superintendent 
tothe classroom teacher (8:6)). 
Provided that teaching staffs are professionally qualified 
and competent, the principal can draw sufficiently on their 
knowledge to use it in professional decision-making. 
Cohler “adds, that. if the school's chief administrator should 
assume the role of omniscience, much of this knowledge would 
be wasted and this role would thus be unprofessional (10:98). 
Griffiths et al. have provided guidelines for effective 
educational orcanization, one of which states, in part, that: 
The administrative staff of an educational 
institution should be organized to provide 
individual staff members with as much freedom 
foneinitiative Jas, is yconusisiten tiwith efficient 
operation and. prudential centrols (22:63). 
in a dissertation concerning authority relationships 
in the schools, Riffel warns that too much.teacher autonomy 
could lead.to the narrowing of-an individual's orientations 
to.the detriment of the organization (43:36). He, adds that 
“too much contrel might lead to the.alienation, of. the 
imdividta menrom the organization §—¢43336). Thus, a balance 
between the two extremes would be required, according to the 
Specific sitwation-. 


Again, both Katz and.Kahn (28) and Campbell et ial. 


(6) speak out against too widespread decision-making 
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participation within an organization, as such a practice 
carries with it a reduction in organizational effectiveness. 
The latter advise that: 
Neither theory; practice, nor the opinions 

of staff members suggest that all staff 

personnel should participate in making all 

important decisions. The problem to. be solved 

in educational administration ... is to bring 

expertness, wherever it is to be found, to 

bear on the making of crucial decisions at the 

time and place where such decisions will be to 


the benefit of the greatest number of people 
COmZa oe. 


Perception 
Perhaps too many administrators have jumped too 
quickly on the decision-making "bandwagon". Perhaps their 
staffs do not want, contrary to much of the literature, such 
a great voice in the administration of the school. A 
recent. opinion poll asked administrators about their attempts 
to involve teachers more in school decision-making. They 
found that only 47 percent of the teachers cooperate fully, 
38 percent carry out duties apathetically, while 15 percent 
do not want to be involved (41:25). Campbell et al. add: 
... in fact, they (teachers) chafe at some 
of the decision-making in which they are asked 
to participate. Sometimes ... the decisions are 
of so little consequence that the time used on 
them is an utter waste of human. resources (6:223). 
The principal is the official authority within his school. 
He is primarily responsible for whatever occurs within the 


plant. Vars has recently pointed out, that teachers both 


expect and want the principal to exercise his authority, 
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especially in matters that extend beyond the boundaries 
of the teacher's classroom (54:170). Thus, the general- 
ization that all teachers should be involved. .in decision- 
making need not be valid, as one might easily have 
hypothesized. However, Bridges, realizing this fact, has 
submitted that: 

For an individual to be interested in 

participation, he must have not only some 
stake in the outcome, but also the capability 
of contributing to the decisions affecting 
the, outcome (3:52). 

Whetherror not, teachers, realilve doijwant, toy participate 
in the making of decisions is quite dependent upon the manner 
in which they perceive theirs and the principal's roles. 
Individuals' perceptions of persons, things, and situations 
are very important to the administration of an organization. 
If all persons perceived situations consistently and as they 
really exist, then the task of administration would be a 
much easier one. Enns phrased the problem adequately when 
he wrote that: 

Perceptions are not simple, accurate 

reproductions, of objective reality. Rather, 
they are usually distorted, coloured, 
incomplete, and highly subjective versions 
Gimrealityvas15.42.6)).. 
This same idea is strengthened by a statement from Miklos: 
One might generalize that the extent to which 
any social system operates smoothly and harmoniously 
is related to the degree of similarity between 


perceived behaviour and the expectations held by 
members of the system (36:6). 
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Both accurate and distorted role perceptions can 
lead to internal organizational conflicts. It seems that 
such conflict might manifest itself as a teacher-principal 
struggle. However, both Ratsoy (42) and Lane et al. (30) 
seem to. agree that because the teaching career is a 
professional-employee society, "the fundamental tension" is 
not between. the individual and the system, but between the 
professional and the bureaucratic principles of organization 
(30: 404). 

The conflict between. professionalism and bureaucracy 
is indeed an old one. Robinson explains why such a constant 
struggle exists: 

In an organizational context, conflict between 

professionalism and bureaucratic principles may 

arise because the professional has his own self- 

concept of the role he should play and this self- 

concept may be at.odds with the role he is obliged 

to play as a member of the organization (44:33). 
In addition, Ratsoy has predicted an increase in such conflict 
doethemruture (42: 14)., 

In conclusion, then, it is clearly evident that role 
conflicts do exist in school organization. How do. teachers’ 
perceptions of their role and the role of the principal coin- 
cide with what is stated in the literature? What does recent 
research have to say about teachers' needs, desires and 


expectations? The information provided in the next section 


will provide some answers to these questions, 
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II. RELATED RESEARCH 


Introduction 

The number of research studies that have been con- 
ducted which relate to the topic under consideration for 
this study is great indeed. Because role conflict is 
directly related to subordinate involvement in decision- 
making, perceptions, satisfaction, professional attitudes, 
bureaucracy, and school autonomy, the following review is 


submitted to provide a perspective for this study area. 


Reacher Par tilei pa titonnin Decision-Making 


Several theorists and writers have advocated that 
involvement in decisions affecting the purposes of the schools 
would lead to readier acceptance of the decisions. In an 
American study, Lamont (29) found that when teachers were 
directly involved with the preparation of curriculum guides, 
they made better use of these guides than did non-partici- 
pants. In another American study (Johansen, 26), a signifi- 
cant positive correlation was established between teacher 
participation in the local curriculum decision-making process 
and the implementation of the resultant decisions. This find- 
ing supports the proposition advanced by Saunders et al. who 
said, "People who have the opportunity to participate in 
making decisions affecting their well-being are likely to 
act in accordance with their decisions" (46:102). 


On the Canadian scene, a study done in Saskatchewan 
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by Newton (39), and reported in 1967, supports the opinion 

of many that curriculum changes are made too far from the 
classroom. It also helps to substantiate that teachers are 
anxious to play a more important role in educational 
decisions, Simpkins (50) and Hawley (24) both conducted 
studies in Alberta concerning perceptions of actual and 
preferred decision-making roles for teachers. Hawley 
reported that generally teachers preferred to have curriculum 
decisions made closer to the classroom level (24). Simpkins 
studied a broader range of decisions which involved: (a) 
curriculum planning and adaptation, (b) classroom management, 
(c) arrangement of the school instructional program, and 

(d) general school organization. Three decision~making 
sources were considered -- the individual teacher, the formal 
Stattecroup ys anda the higher official authority, from the 
Principal upward. 

Typically, at the time of the study, the individual 
teacher was seen to play the primary role in deciding questions 
of classroom management. The teacher respondents saw higher 
authorities making decisions on matters external to classroom 
Management, but they preferred generally to have either the 
individual teacher or the formal staff group play the leading 
decision-making role in these three areas as well. 

Specifically, Simpkins established that teachers 
preferred to. have the formal staff group play the major role 


in (a) determining school rules and regulations for the 
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student body, (b) determining the teaching load and other 
ducies fOc teachers, and (cy) determinine the allocation of 
money f€o-the teachers or departments for instructional aids 

and equipment. They felt that the individual teacher should 
decide on (a) classroom management, (b) detailed content of 
curriculum, and (c) parent-teacher interview arrangements (50). 

Another Canadian study, done by Massé concerning 
Quebec teachers, revealed results similar to those of 
Simpkins. Of the thirty-five random decision items involved, 
several were decisions likely to be made at system or 
provincial levels. However, like Simpkins, Massé found that 
teachers desired to have greater participation than they 
perceived already existed in their situations. A similar 
study by Ofiksso2) further supports this finding. Masse 
suggests that present decision-making structures in educa- 
tional matters are in conflict with teacher drive for greater 
authority, Another Significant finding was that on a rating 
of professionalism, teachers with high professionalism scores 
did not indicate greater preferences than those with lower 
scores (34). 

Although the Canadian studies cited above have already 
dealt with teachers' perceptions, further emphasis on the 
importance of perception in education would not be wasted. 
Riffel has observed that "misperceptions and unrealistic 
expectations held by teachers and administrators alike often 


Himcerewtnetr eftectiveness in the schools (4336). 
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A study by Corriveau in northwestern Quebec has 
shown that teachers and principals do not perceive decision- 
making roles to the same degree. He found that the 
perceptions of the*twoepgroups: differed significantly on.a 
number? of decision’ items®« Also;»principails’ felt. that 
teachers should participate less than teachers felt they 
should (4296 

In a Greater Montreal research project.by Horowitz, 
Anderson, and Richardson, concerning role expectations for 
the principal, it was found that occupants of administrative 
positions tended to agree in their expectations. for the 
principal's role, while those with teaching duties differed 
somewhat in their expectations. Furthermore, within the 
separate groups of elementary and secondary teachers, the 
members held inconsistent expectations with regard to the 
Principal stfuntetHons €¢25%!2 6:)a. 

Possibly, the most significant study to date which 
deals with teachers’ perceptions is the often-cited study by 
Sharma.. In his study, involving 568 teachers, he too found 
that teachers desired greater participation in general than 
what they had perceived to have (47). However, teachers at 
that time did not seem to want as great a role in decisions 
within the school, but especially preferred to have the 
major say in instructional matters and those concerning 
pupil evaluation. It might. be noted here that the references 


to Sharma's study made no mention of teacher personal 


” 2 —_ 7 Oe 
! 4 eu 

AY 

ie ' 


" 


ned nehaneaee ares ic : 
=atipaons aviesreg tom ob alegtoiizg bax 2: 
sd3 26d3 bavot 2H .eexgeb smsa oft of » Bee 
8 so ylinsotitagta bersittbh aquerg ows sia to enotiqeateg 
. jeda diet elaqionizg joatA .amett notetosh ic 15daum 
yed2 t1o2 aredoses opts enel s2agtottxeq bivode axedome® 7 
(E) biwode | 


s23iworoH yd sostorgy doteseas Lseti go rstas19 5 nl a 7 


ae 


102 anoltesoeqxe slot gatatssnon ,ooebtaédotd bas 10S RN 
evisisizeiaioks te a@jaequseo0 jedy boauolt asw 31 ieqizabrg sae 
@di to? ens0lbjastosyxs tisidz mt ssxg2 04 bsbnass enotd tog. 
bereiith sebsvub gotdoss3 dtiw seoni siidw , olor e'isgtoatsg 
_ @d3 obdaiw .sremtertavi = .enotssyasqxs xrefd nf tedwsmoe 
sd3 ,gisdo692 yxsbnosse bas yraidasmsis io squoxg otetsqse 
si3 03 basget diiw snotsasssqxs 1nszeieznoont bisa axsdmam 
-(O8:¢S) enotz5 aut a'isqisntag 
doidw eisb o2 ybute tazottingte azom sd3 s¥idileezod 
“d ybuda beiio-mesto ed ei cenotiqsstsq 'arsfossz ditw is 
bave? oo9 of ,atedoasd 8a? guiviovat ,ybuve etd. nl .emtaes 
osdi isvaneg at aotsaqtiotixe, 18d692g bsrtesab artsd55s3 
36 e1e9doee3 ,sevewol . (TA) syed o3 bavtssrsg hed x 
snotetosb at slor = asexyg ee anew od ohms ton bib s 
sd? eved 02 bsrreisrg eltniosges tad at Seis 


24 


variables and their relation to the perceptions described 
Herein’ €27 640 5847)i% 

Bumbarger's study in Oregon dealt with teacher and 
administrator differences in perceptions of public school 
decision-making. It revealed, among other findings, that 
the extent of teacher disagreement with each other over 
actual decision-making practices was much greater than that 
for the ideal locations for decision-making. Also, he 
found that young teachers differed significantly from all 
other teachers of the study in their perceptions of the actual 
decision-making practice (5). 

Not completely consistent with the findings of other 
researchers, Fawley's study concerning teachers’ perceptions 
of their decision-making freedom in instructional matters 
showed that while teachers desired more freedom in a few 
categories and less freedom in others, they generally desired 


little difference from what they already had (16). 


Teacher Satisfaction 

Many research studies have focused on teacher satis- 
faction and its relation to various aspects of school 
fadminde tration, “Gill and Johnson point out that the Getzels— 
Guba theory of administration shows satisfaction to be a 
function of the congruence of needs and expectations as 
perceived by an incumbent in an organizational situation 
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study by Guba and Bidwell which supports this hypothesis. 

In a continuing article, Gill and Johnson further 
cite research findings by Redefer and Chase. Both studies 
agreed with other research that reported that effective 
administration, participative decision-making, and non- 
interference with teachers were the characteristics of 
schools which satisfied teachers most (20:4-6). The same 
results are also corroborated by Sharma (47). tn addition, 
Bridges' study on the topic, reported in 1964, revealed 
teachers' preferences for principals who involved them in 
decision-making processes (2), a finding later confirmed in 
McKague's study on leadership (35). 

Francoeur investigated, among other things, the level 
Of Satisfaction orgdissatisfaction with respect to partici- 
pation in decision-making and the general school organi- 
zation. The ratings of satisfaction given by respondents 
showed that active and regular participation in curriculunm- 
making produced the highest degree of satisfaction (17). 

The studies of Guest, Vroom, Maier, and Wickert, 
conducted within business concerns, and cited by Bridges (2), 
ablivindicacvedsthatehigher production and) a hisher level.of 
satisfaction accompany employee participation in decision- 
making. 

In an article on decision-making, Oliva reports 
several research findings, one of which was from a study by 
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making was not necessarily related to teacher satisfaction 
and morale (40:48). It was indicated that teacher satis- 
faction was most closely related to the teachers' perception 
of the extent to which the administration accepts partici- 
pation in decision-making and the extent to which teachers 
feel that their. participation has influenced the final 
decisions (40:48). Thus, mere participation is insufficient. 
This finding is very useful in the light of other studies, 
particularly one reported by Saunders et al., in which 
Blumberg. and Amidon found that "an opportunity for teachers 
to participate in decisions that affect them is the most 
tnpoxtantgiacter intheiriéjob.isatisfaction"”: (46:198). In 
addition, then, the teachers must feel that their influence 


on decisions is significant. 


Bureaucracy 


It has been shown that bureaucratic organization and 
Satisfaction are related. If bureaucratic organization is 
taken to mean decision-making authority centralized in 
superordinate offices, then one might hypothesize that the 
higher the level.of bureaucratic organization, the lower will 
be the level of satisfaction. Several research studies have 
been conducted in this field. In a 1964 study, MacKay found 
that where authority relationships are of the bureaucratic 
type, teacher satisfaction with the organization is signi- 


ficantly reduced.(32). Such a reduction "negatively affects 
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teacher performance, with a resulting decrease in pupil 
growth and achievement" (MacKay, 33:7). However, MacKay 
did find that out of 186 pairs of scores, in only three cases 
did staff members desire less bureaucratization than they were 
iy fact *observins in  thetr “own “school. **Furthermore, “he 
reported that "... staff members did express an opinion in 
favour of a greater’ degree of bureaucratization"”, (32:94) 
than “existed *at “the "time "of the study*” Similarly, Eddy, in a 
study conducted in central Alberta, reported that teachers 
generally were significantly more satisfied with the school 
Grvanizacron in Nigh “bureaucratic *s ciools than with “that “in 
low bureaucratic schools (14). 

Such findings are interesting to note, especially 
since the widespread attitude toward bureaucracy seems to 
be basically negative. This phenomenon might be explained 
by considering the instruments used in both MacKay's and 
Eddy's studies. Neither of them mentioned the word "bureau- 
eracy s=put “thetr=ittstruments were “designed =to provide “a 
global measure of this particular feature of an organization. 
It seems that teachers (and probably other employee groups) 
howd "a reo bative ly "strong “apprectatlow for fthe results ‘ofa 
bureaucratic form of organization, while simultaneously 
bearing some contempt for the term "bureaucracy" itself. 


Further research into this area of educational administration 
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School Autonomy 

It may well be that principals are not always free 
to leave decisions in the hands of teachers, due to school 
system administration policies. Morphet et al. have pointed 
out that sometimes individual schools are handicapped by 
rigid rules and regulations set by their school boards. 
However, they have observed that "the trend in progressive 
school systems is to assign primary: responsibility for the 
educational program in a school center to the principal and 
hieestative (23-339)2, Sharmats studysindicated, thatyteachers 
wanted greater individual autonomy and they felt that the 
school itself should be more autonomous (47). 

An Alberta study by Wilson revealed that principals 
reported least autonomy in the areas of selection of courses 
and their content and most autonomy in making decisions about 
pupils, such as placement and discipline (57). In addition, 
autonomy was significantly related to school type and size. 
Elementary schools were perceived to have least autonomy, 
while large high schools had the most. 

The degree of autonomy possessed by a school is a 
decisive factor in the extent to which a principal may dele- 


gate decision-making responsibilities to his staff. 


Personal and Professional Characteristics 
Of the many studies concerning decision-making in 


educational administration, several have examined the topic 
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on the basis of the personal and professional characteristics 
of the teacher. With respect to personal variables, Hawley 
found that in their perceptions of actual decision-making 
practice, age, sex, and marital status were significant 
factors (24). No particular pattern was observed in the 
Significant findings based on age, but male and married 
teachers were found to have perceived a level of decision- 
making closer to the classroom than did female and unmarried 
teachers, respectively. Francoeur also found sex to be a 
significant sfactoreineréelation toedecision=making (17). 
Although her study concerned satisfaction primarily, she 
found that men teachers were consistently more dissatisfied 
with respect to participation in decision-making than were 
their female counterparts. Another important finding in 
Hawley's study is that personal variables were found to be 
more closely related to perceptions of actual decision-making 
processes than to teachers' preferred levels of decision- 
making. 

Morphet, Johns, and Keller have stated that the size 
of the school, “the®varietye of programs,’ the school: level, and 
the organization all influence’ the organizational structure 
(38). These factors could also influence the teachers' 
perceptions of what happens in the school's administration. 
These factors may be termed professional variables. Miklos' 
atudyys ine L963ye revealed, Vanong®others findingsy,o thate there 


were variations from school to school in the expectations 


e = 
sotiatieiosysds Iscotassiorg bas ‘Isnoere9 sy 
estvel jweldatsiv Iencetsg oF tosqess daw 4 

guidew-notetosh Isyise to enotsquorsq ttsdz oo 
Pnectitngie szav euaste iedizem boa mee 

edd “i hovxsedo. esw nisateg ralutirag on pes 

baterem bos sism tud .9g6 90 bsead agnibatt aae9 te ragte 
“nOtetosb to [evel 6 bevtsorsq syed of bauol ahead a : 
betaiemnu bos alemsi bib medi mootecsto adi of sect. gmivem =a 


s 9d 03 xse bavot oals xos0DmBxtT .ylsviissqesz .atsHoess 


(32) gottem-colets9b a3 notisias at zo 36t soot ingee _ 

stia ,ylilasmixg nottosieiszse henztsosn00 ybr3a z98e dgvonsta 

betizitisseltb exom yflinsietanos stsw azedos sy nom IBAD bavo® 7 

$%eay o8d2 gatisa-noltetoeb at ditiasestoann as 338 g257 daw = 

mt gntbnti inpdroqn?! wadidnA .gIXEQ3SI AYOS sismal 7 badd ee 

ad ot bawot sisw esldstxsv lenoatsg dads. et ybote a'ystwelt ; 

gatdan-notetosh fsuag5s So angtdqady sd o2 berel Lay! Slisauts) spt 

~aotetssb io alsvael bexxatesq ‘arsiioess a2 ae Aa apes cong 

see 

stlha oii tada bstete swe’ xsitot bass yandot etadqzoM - i on 

bas ,fevel tsofae a4 dma taba de ial rey ‘oils ane 

atudsurts a £fs sok: 

‘eredaned oif3 somaulin 

Dini be iis J ise a 
“aoldin 


30 


which teachers held for the behaviour of principals (36). 

Hawley found that secondary teachers perceived a level 
of decision-making closer to the classroom than did elementary 
teachers. Francoeur reported secondary teachers to be more 
dissatisfied with their participation in curriculum-making 
than were those at the elementary level. Simpkins found that 
junior high school teachers perceived themselves as having 
greater decision-making powers than did elementary or senior 
high schools teachers (50)%8° Johnsone'(27) reported that high 
school teachers emphasized the need for responsibility, while 
elementary teachers were more concerned with having good 
interpersonal relationships in order to obtain satisfaction. 

Francoeur's study supported the contention that the 
least qualified teachers and those with more experience 
express greater dissatisfaction with their participation in 
curriculum decisions. However, Clarke claims that the "Young 
Turk", described as having five years' or less experience, 
is dissatisfied with the state of teaching as a profession 
COG DIS?) 4. 

Hawley found that teachers in larger schools perceived 
actual decision-making processes to be at a level closer to 
the classroom than did those in smaller schools (24). How- 
ever, contrary to this finding, Zinser (58) revealed, in a 
study of secondary schools, that teachers' morale was not 
significantly related ‘to the size of schools, nor was» school 


size related significantly to any aspect of school operation 
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measured. Such measurements included administrative 
policies and practices, the professional and personal 
attitudes of teachers, and teacher-student relations. 
Moreover, Samuels (45) reported that elementary school size 
is not, in general, associated with the professional 


autonomy of the classroom teacher. 
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It is clearly evident as to what is being demanded and 
expected in the field of education by its largest employee 
group. Theorists and other writers feel teachers are well 
enough prepared, in general, to be considered professional in 
their career. Such being the case, decision-making in the 
school should primarily be the responsibility of the teach- 
ing staff. Such responsibility would further enhance the 
current drive of educators toward professionalism, In 
addition, its re-location would greatly increase the adminis- 
trative effectiveness and efficiency within the school and, 
probably, throughout the school system. Decision-making 
responsibility should be delegated in such a manner so that 
no possible organizational efficiency will be lost. 

Teachers’ perceptions of their present situation with- 
in their schools should be of real concern to the adminis- 
trators involved. While research has indicated that teachers 
and' administrators do not agree. completely on their respective 


roles within the organization, teachers’ overall job 
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satisfaction is clearly dependent, to a great extent, on 
their desires and role expectations, as compared to their 
perceptions of the actual: situation. 

Even though a great amount of time and energy have 
been expended in the research into decision-making in the 
field of education, a need for further research at the 
school level is indicated. Further, the literature reviewed 
above provides some bases for the hypotheses advanced for 


this study. 
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RESEARCH DESIGN 


This chapter is intended to provide a description of 
the research techniques applied in this study. The type of 
instrumentation used and the methods employed in the 
collection of the data are described. The chapter is 
concluded by an outline of the analytic techniques adminis- 


tered to the data obtained for the study. 


I. INS TRUMENTATION 


The instrument used in this study was a questionnaire, 
entitled Decision-Making in the School (Perceptions of 
Teachers), and was constructed by the researcher in order to 
ensure responses to questions specifically pertinent to the 
problem being investigated. The questionnaire comprises two 


parts. A copy may be found in Appendix A. 


Internal Decisions 
This part of the questionnaire includes several 
decision items, each of which was felt to be within the realm 
of the decision-making authority of the individual school. 
Five major decision-making areas were assigned to the 
school and, accordingly, part 1 of the questionnaire consists 
of five sections. Each section contains several decision 


items designed to measure teachers’ perceptions of decision- 
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making roles in that specific area through multifarious 


means. The sections of part 1 of the instrument are: 


I -- Curriculum and Methods; II -- Pupil Supervision; 
Tif =-- Pupil Evaluation; IVo-ssPupil Discipline*and Control; 
and V -- School Organization. 


Decision-making areas were not limited to a strict 


number of decision items. The number of decision items 

per section is as follows: Section I -- 12 items; Seetaen PT 
-- 6 items; Section III -- 8 items; Section IV -- 11 items; 
and Section V -- ll items. In toto, forty-eight decision 


items are included in the instrument. 

Each question is presented twice in order to retain 
clarity in what exactly is being asked. The first question 
of the pair presents the decision item and asks, "Who 
PRESENTLY makes such a decision?" Secondly, the question 
is asked, "Who SHOULD make this decision?" 

Five response categories are provided for the questions 
asked: 


CL) The TEACHER(S) alone, with no counsel from the 
principal. 


(2) * The -TEACHERCS )*primarily, but in consultation 
Wa che there RIN CEPA. 


(3) The TEACHER(S) and PRINCIPAL jointly. 


(4) S ihe PRINCIPAL primaridy, but in consultation 
with the TEACHER(S). 


(5) The PRINCIPAL alone, with no counsel from the 
teacher(s). 


Any decision which the respondents felt might be made at a 
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level higher than that of the principal's office were to 
be attributed to the principal. 

The decision items were selected as a result of the 
review of literature (Halpin and Croft, 1), related research, 
particularly that of-Simpkins (5), Massé (3), and Hawley (2), 
collegial opinions, and the researcher's personal experi- 
ence. The wording, positioning, applicability, and useful- 
ness of the decision items were reviewed by several graduate 
students in the Department of Educational Administration of 
the University of Alberta. Necessary and appropriate 
corrections and deletions were made on the rationale that 
such judges were competent in making correct decisions and 


in providing helpful and constructive criticisms. 


Personal-Professional Data 

Part 2 of the instrument asks the respondents to 
indicate generally their level of satisfaction, both with 
the decision-making processes in their school and with their 
total school situation. However, it primarily asks for 
personal data, such as: age, sex, and marital status; and 
for professional data, consisting of: major teaching level, 
years of professional training, years of teaching experience, 


and the size of their school. 
II. DESCRIPTION OF THE POPULATION 


This study was conducted with the teaching population 


0 | | me 


of etaw aohite elieatoarey 99 30 asly ARGOM 

fagtentag ont ox juste a8 
sdy Yo divest & as besoalselouau dwart actatosh sit 
edoisessr besels: (1 ,220%9 ban ntqis#) etutszesbt Zo id 
(2) yolwaw bas . (2) Séeam .(2) antique 20 3849 ylastoobreng | 
-19qx4 [avoereq e'tedoxe9%ex sd2 bre ,enobnrgo Ietgeliee 
-[visau bas ,yiiitdeotiqqe .gabaclsteog .gntbsow saT some 
sosybexg Iszeves yd bewstvsy ssw amatt sotetosh ef2 2o ssem 

to aotverseinimbé Lenotdsovba Yo Josm31eqeC of3 ab sanshose 

staizgosqgs bas yxsese0s% .aixedlA io yibetovia’ ode 

tsd2 slanotiex ed9 ao sbem sxsw snoissieh bas snotiseraed 

ba® enotetosb joeti0c2 goidem al insieqmo> siaw asgbut dove 
-atatotiixo svisgoundenos bre Lutqisd gakbivoxg a2 . 7 


o3 sinsbaoqesy ofa aiiar jnemutseat odd 20 s t4a4 


&§ 


daiw Azvod Hortsoslatine to Devel aiens yilsisisa 2309 bake 


tisda ditw bas Loodoe xian “nt Lakeanesh gatdsm-nctetseb sa 


103 ates wWivanlag ai: ,tsvewoH .nolisudtea lootoe Bases 

bos ;eujede Isttrem bas .xoe 888) 186, dove ysdeb isnoersq — 
vlevel gakdose2 sobsm :20 gabieteaes sib fenoteastorg ¥eR 
cannes Exague: gnbdeged 10) draay © settaiass Scena ae 


41 


Ofetoes County, Ofekeda Deer School System. The Cotnty of 

Red Deer is a rural school administrative unit.in central 
Alpertax=This jun it-comprises—thirteen schools-,—three—of 
which were excluded from this study due to the small size 
Omeenvetrestattoumelerwasatelt! that schools employing fewer 
than three teachers (in addition to a principal) would not 
be representative of other schools in the system. Further, 
only classroom teachers were invited to participate in this 
study. Persons spending less than fifty percent of their 
school time in classroom teaching, such as administrators, 
fuddance counseliors,.,and librarians, did not participate 
in the study. The personal-professional characteristics of 


thes pepulation are provided.in Table 1. 


stele. COLLECTION OF DATA 


In order to secure maximum cooperation from all 
pParsonecwinvolyed in the study, a brief explanation of the 
study was prepared and distributed to members of the County 
of Red Deer School Committee, to members of the Red Deer 
County School Principals' Association, and to members of 
the Red Deer County Teachers' Professional Development 
Committee. ne addition, an explanatory etter was sent to 
the Secretary of the Red Deer County Local of the Alberta 
Teachers' Association. The study was approved by all 


persons affected. 
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Table 1% Personal-Professional Characteristics of 
Population by Percentages 
fo RS SR SS SS SR RR EE SR mre | 


Variables Variable Categories N hs 
Age Under 25 years 25 4,3 
25 to 29 years 44 Zo 0 
30 to 34 years 12 6.38 
Sot OMoUey ears 19 10.8 
40 to 44 years 18 TO. 2 
45 to 49 years 36 20.4 
50 or more years 36 20.4 
Sex Male 68 38:56 
Female 108 61.4 
Marital Status Single oie T8272 
Married 120 68.2 
Other 24 135.6 
Teaching Level Elementary PS: Die 
Junior High 48 ETRE) 
Senior High 35 Toe 
Professional 1 year 33 Re) ee) 
Training 2 years SHS) 18.5 
3 years 18 LO" 2 
4 years 70 39.2.8 
5 years aN) Cio 
6 years 5 28 
Teaching Lgtvoe 3 tyéars 31 L7 $6 
Experience 4 to 6 years 34 19.4 
7 to 10 years 36 20.4 
Ligne to ela years 26 14.8 
16 to 20 years 19 10 #3 
21 or more years 30 Lva0 
School Size 100 to 299 HAA Olea 
(Number of 300 to 499 40 22.8 
pupils) 5.00: 206. £6199 96 Pas) 
700 ta 3899 whe) 10,38 
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The questionnaires were distributed to the Pro- 
fessional Development Committee representative in each 
school, who then distributed them to their staff members. 
They also collected the completed forms. Each school was 
codified and each questionnaire was numbered so as to 
ensure the anonymity of the respondents. Of the 204 
eligible respondents, 176 (84.7 percent) returned usable 
questionnaires. The completed instruments were collected 
personally by the researcher from the chairman of the 


Professional Development Committee for the County Unit. 
IV. RESEARCH HYPOTHESES 


To examine the problem under consideration in this 


study, the following hypotheses were tested: 


Actual and Preferred Decision-Making Roles 


Ho,: No significant difference exists between 


teachers' perceptions of actual decision-making roles and 
their perceptions of preferred decision-making roles in 


decisions concerning the curriculum and teaching methods. 


Ho,? No significant difference exists between 


teachers' perceptions of actual decision-making roles and 
their perceptions of preferred decision-making roles in 


decisions concerning pupil supervision. 
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Ho: No significant difference exists between 


teachers' perceptions of actual decision-making roles 
and their perceptions of preferred decision-making roles 


in decisions concerning pupil evaluation. 


Ho,: No significant difference exists between 


a 


teachers' perceptions of actual decision-making roles and 


their perceptions of preferred decision-making roles in 


decisions concerning pupil discipline and control. 


Ho No significant difference exists between 


ae 


teachers' perceptions of actual decision-making roles and 


their perceptions of preferred decision-making roles in 
decisions concerning school organization. 


Actual Decision-Making Roles and Personal-Professional 


Variables 


Ho;: No significant relationship exists between 


teachers’ perceptions of actual decision-making roles and 


their age. 


Hol: No significant relationship exists between 


teachers’ perceptions of actual decision-making roles and 


their sex. 


Ho: No significant relationship exists between 


teachers' perceptions of actual decision-making roles 


and their marital status. 
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Hog: No significant relationship exists between 


teachers' perceptions of actual decision-making roles and 


their major teaching level. 


HO19: No significant relationship exists between 
teachers' perceptions of actual decision-making roles and 


their amount of professional training. 


Hoy: No significant relationship exists between 
teachers' perceptions of actual decision-making roles and 


their amount of teaching experience. 


Ho, 5: No significant relationship exists between 
teachers' perceptions of actual decision-making roles and 


the size of their school. 


Preferred Decision-Making Roles and Personal-Professional 


Variables 


Ho, 3: No significant relationship exists between 
teachers' perceptions of preferred decision-making roles 


and their age. 


Ho,,: 


teachers' perceptions of preferred decision-making roles 


No significant relationship exists between 


and their sex. 


Ho,.: No significant relationship exists between 


teachers' perceptions of preferred decision-making roles 


and 
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Hoy: 


teachers' perceptions of preferred decision-making roles and 


No significant relationship exists between 


thedr major: teaching level. 


Ho, 7: No significant relationship exists between 
teachers' perceptions of preferred decision-making roles and 


their. amount of professional, training. 


Ho, .? No significant relationship exists between 
teachers' perceptions of preferred decision-making roles and 


their amount of teaching experience. 


HO19? No significant relationship exists between 
teachers’ perceptions of preferred cecision-making roles and 


the size. Of their is chioo.., 


Decision-Making and soatasifac ta on 


HO: No significant relationship exists between 
the degree of discordance between teachers' perceptions of 
actual and preferred decision-making roles and teachers‘ 


level. OfesSaAtwetaGtton with, their botal school situation. 
Wee ANALY SS] OF DALLA 


The response categories for questions concerning 
decision making roles within the school were considered to be 
ordinal in nature. Frequency and percentage frequency in 


each response category were calculated for each decision 
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item. Total frequencies and percentage frequencies in 
each response category were calculated for each of the 
five sections of the instrument. 
The Kolmogorov-Smirnov two-sample statistical test, 
as described by Siegel (1:127-36), was used to test the 
null hypotheses on a section per section basis. The 
personal-professional data were collapsed into either two 
or three new groupings in order to permit ease of analysis. 
The IBM card sorter was used to categorize the punched data 
on the bases of the groups. Then, for each section, the 
frequencies and percentage frequencies for each response 
category were calculated by computer and the latter were used 
for the Kolmogorov-Smirnov tests. The level of significance 
for rejection of, the mull Hypothesis »was ssetnaty.05. When 
Dmax, the maximum deviation between two distributions of 
scores, was equal to or exceeded the critical value of D, 
Derit;.as given by Table M in Siegel's book (1:279), the 
null hypothesis was rejected. Dmax is obtained by calculat- 
ing the maximum difference between the cumulative frequencies 
within the same response category for two sets of ordinal 
scores. When using percentages with this test, they are 
simply considered as proportions. Therefore, any value 
attributed to Dmax was in the form of a decimal fraction. 
Sub-problems 1 and 2 were examined by the testing 
of Hypotheses 1 to 5 inclusive. Sub-problem 3 was examined 


by the testing of Hypotheses 6 to 19, inclusive. Sub-problems 
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4 and 5 were examined by calculating the Pearson product- 
moment correlation, r, between the teachers' perceived level 
of satisfaction with decision-making processes in the school 
and their perceived level of satisfaction with all aspects 
of their teaching situation in general. Frequencies and 
percentage frequencies were obtained for each sub-group in 
both measures of satisfaction. Sub-problem 6 was examined 


by the testing of Hypothesis 20. 


VI. SUMMARY 


in}! thiswechiapiter tha description ref tthe: instruments 
used in the study is provided and the population is des- 
cribed. The methods employed in the collection of data 
for the study are given. The chapter also includes an 
enunciation of each hypothesis tested. Finally, the 
details of the techniques applied in analyzing the data 


are presented. 
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FINDINGS OF THE STUDY 


In this chapter, the null hypotheses are re- 
enunciated under four headings. The findings concerning 
each hypothesis are provided, followed by a discussion of 
the individual variables pertinent to the hypothesis. 
Important data relevant to significant findings are 
included with the text in tabulated form, while data for 
non-significant findings are available in the appendices. 
Several figures are also included in the discussion of 
findings. 

In many instances, the variable under discussion 
could apply to an individual teacher, to groups of teachers, 
or to the entire teaching staff as a whole, depending on 
the situation. In order to avoid confusion, the plural form 
of the word, "teachers", was used in such instances and the 
distinction may be made by considering whether or not the 
decision might be made by one or several teachers, or by 


the total teaching staff. 
I. ACTUAL AND PREFERRED DECISION-MAKING ROLES 


Hypothesis 1. The first hypothesis stated that there 
was no significant difference between teachers' perceptions 
of actual and preferred decision-making roles concerning the 


school curriculum and teaching methods employed in the school. 
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Table 2 provides an item by item representation of 
the teachers' responses to decision questions dealing with 
curriculum and teaching methodology. The information is in 
the form of percentage frequencies for each response cate- 
gory., From the section total responses, it was found that 
Dmaxwequailled 0.71/75, while the critical value of D (Derit) 
was found to be 0.174, at the .01 level of significance. 
Since Dmax was greater than Dcrit, the first hypothesis was 
rejected. A significant difference does appear to exist 
between teachers' perceptions of actual and preferred 
decision-making roles for decisions concerning curriculum and 
teaching methodology. A graphic representation of the 
comparison between the two sets of teachers' perceptions on 
a section basis is given in Figure l. 

Teachers perceived themselves as having a great degree 
of control over decisions pertaining to the school's 
curriculum and the teaching methods employed, as over half 
of them indicated their actual decision-making structure 
to be so. Less than one-third felt that the principal 
controlled decisions in this area. It was further evidenced, 
however, that teachers desired to retain their decision- 
making power. A 5/7 percent response in categories one and 
two indicated this desire. Teachers' preferences for joint 
decision-making were demonstrated by the increased response 
in category three by about 16 percent of the Preferred 


responses over the Actual. 
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Figure 1. A Comparison of Teachers’ Perceptions of Actual and 
Preferred Decision-Making Roles for Items concerning the Curriculum 
and Teaching } Methods - 


ok ’ 1 
Percentages are rounded off to the nearest whole number. 


Discussion on the Findings kegarding the Variables. 


Comcerming (the déecis2tons er eco the antiroduction ‘or 
new teaching methods (variable 1), about 44 percent of the 
respondents perceived the actual role of decision-maker to 
DeBmeinivestiak erlthne teagehers. Abowt) 26 percent, at the 
Lifienun tie Stuy, =saw teachers and the principal as 
Colleagues, decading the question jointly. However, 
respondents preferred to transfer some of the principal's 
COwemetOwtuec peaGchebe, in that about 42 percent desired to 


haves the prancipal as a collesial decision-maker. 
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Variable 2 pertained to the extent to which a 
specific course should be covered. In the actual situation, 
the respondents perceived the teachers as dominating the 
decision-making role. Almost 85 percent responded in this 
manner, while only about 8 percent saw the principal as 
having a major role. Also, teachers' preferences differed 
very. little, with the exception of desiring more consul- 
tation with the principal on such matters. 

Variable 3 dealt with the decision about how closely 
a teacher should adhere to curriculum outlines, The 
respondents perceived the actual situation such that over 
75 percent of them saw the teachers as having the major 
deciding role, while about 13 percent perceived a collegial 
process between the teachers and the principal. Teachers 
did not seem to want to change the decision-making process 
drastically, with the only great difference being a 20 
percent response in favour of joint teacher-principal 
participatiom in the’ process’. 

Variable 4 concerned decisions regarding the philosophy 
of the school. About 55 percent of the respondents per- 
ceived. the actual situation to be such that the principal 
hades ithe ._prime deciding role in this area. Twenty-one percent 
felt that such decisions are actually made collegially. 
However, about 54 percent preferred a collegial decision, 
while only slightly over one-quarter of the respondents felt 


that the principal should have the major role. 
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Variable 5 pertained to the selection of school 
instructional, materials... Concerning the actual situation, 
the respondents did not, perceive excessive unilateral 
decision-making on. the part of teachers or principal. 

About 44 percent perceived the teachers as having prime 
responsibility for such decisions, while almost 30 percent 
perceived the principal as having this same responsibility. 
About 27 percent of the teachers saw collegial decisions 
being practised in this area. Teachers' preferences, 
however, were such that over half wanted to have this 
decision-making responsibility, and two-fifths desired a 
joint decision. 

Variable 6 considered the question of allocating 
funds. for instructional equipment. Just over 83 percent of 
the respondents perceived the actual situation to be 
primarily the decision-making prerogative of the principal, 
while about 13 percent saw the decision-making role as a 
collegial one. With respect to preferences, teachers felt 
that such a.decision should be,collegial (about 55 percent), 
or should be,made by the principal in consultation with the 
teachers. Only 6 percent indicated that the principal 
should make the decision alone. 

Variable 7 examined teachers' perceptions regarding 
decisions concerning their adherence to materials from 
authorized. textbookss, In,-actuality,-teachers, felt, that. they 


were primarily responsible for such decisions (86 percent). 
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Their preferred decision-making roles differed little from 
the actual situation, with the exception that there would 
be a slight*increase in. the extent ‘of consultation with the 
principal; 

Variable 8 dealt with decisions about class organi- 
zation for instructional purposes. Almost three-fifths of 
the respondents perceived their actual position to be such 
that they controlled the decisions in this regard. Almost 
one-third saw the principal as having this decision-making 
control. About two-thirds of the teachers preferred to make 
such decisions themselves, with almost one-quarter desiring 
joint decision-making responsibility. Teachers largely 
preferred to remove any prime decision-making from the 
effice'of the principal, as only 12 percent indicated that 
he should have this role. 

Variable 9 concerned decisions pertaining to the 
types of homework assigned to students. Teachers unanimously 
(100 percent) perceived themselves as having the major 
responsibilty ™for suthedéecisionss © In their preferentes, 
the respondents indicated a desire for a slight increase 
(about 7 percent) over the actual situation with regard to 
consulting with =the principal. 

Variable 10 considered the question of decisions about 
the relative degree of emphasis on child-centered or subject- 
centered teaching. In actual practice, teachers perceived 


themselves #about “fottr—£ifths “inpcontrol of ‘such decisions. 
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About 12 percent accorded the present decision-making 
practice to the principal. The teachers preferred approxi- 
mately the same overall decision-making responsibility, but 
with greater principal. consultation. They also indicated a 
greater desire for a collegial decision. 

Variable 11 pertained to the question of class size 
and its composition. The respondents perceived the actual 
situation to be one where. the principal takes prime 
responsibility fer such matters. Eighty-five percent of all 
responses indicated that the principal. held the major 
decision-making role for these decisions, while 12 percent 
perceived the decision as being made jointly between the 
teachers and principal. Teachers' preferences indicated 
their desire for a large reduction in the principal's role. 
Only about.40 percent of the teachers feit that the 
principal definitely should have the major decision-making 
role here, while haif of them preferred a joint, collegial 
decisional process. 

Variable 12 concerned the question of the extent of 
use of external resources, such as outside speakers, 
museums, libraries, and so on, in program instruction. 
Regarding the actual situation, over three-fifths of the 
respondents perceived the teacher to be primarily responsible 
for decisions in this area, while only about 15 percent 
perceived the principal as having the major decision-making 


role. Slightly over one-fifth perceived the decision-making 
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process tojbe a collegial one. In their preferences, 
teachers desired only less decision-making power to the 
pramcipalwiwith a 26 percent response in. favour) of-al jqint 
decision-making process and about 7 percent in favour of 
the principal deciding these matters in consultation with 
the teachers. About 64 percent preferred to have the major 


decision-making responsibility themselves. 


Hypothesis 2.4 .he second hypothesis -statedethat 
there was no significant difference between teachers' 
perceptions of actual and preferred decision-making roles 
concerning) pupid supervision in the school. 

Table 3 provides an item by item representation of 
the teachers' responses to decision questions dealing with 
pupa toisupervision. The information is in the form of 
percentage frequencies for each response category. From 
the percentages given by the section totals, it was found 
that Dmax equalled 0.289, while Dcrit was found to be 
On 409° at. thes @0G@l level @of sicocnifiicance. PSince Dmax- was 
greater than Dcrit, the second hypothesis was rejected. 

A significant difference «does appear-to exist between 
teachers' perceptions of actual and preferred decision- 
making roles for decisions concerning pupil supervision. 
Figure 2-provides a graphical representation of the section 
responses in the form of a comparison between the two sets 


of teachers' responses, 
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Figure 2. A Comparison of Teachers’ Perceptions of Actual and 


Preferred Decision-Making Roles for Items concerning Pupil Supervision” 


*,. 
Percentages are rounded off to tho nearest whole number. 
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Discussion of the Findings Regarding the Variables. 


Variable 13 concerned decisions pertaining to the scope and 
organization of extra-curricular activities. In actual 
practice, neither’ the teachers nor. the principal;were 
perceived by ‘a-majorfity to. hold*the"primary responsibility 
for such decisions. Only about, 8 percent of the respondents 
perceived teachers as having a lone decisive voice, while 
only 12 percent perceived the principal to be in this position. 
The remainder, about 80 percent, perceived the decisions as 
being made by teacher-principal consultations. The teachers' 
preferences were approximately the same, with an almost 99 
percent response in favour of teachers and principal consult- 
ing in order. to decide these matters. 

Variable 14 considered decisions as to when and where 
pupil supervision was necessary. Eighty-five percent of the 
respondents perceived the principal as actually taking the 
major decision-making role, while about 11 percent saw these 
decisions as being made collegially. Whereas in actual 
practice, principals were perceived to hold the powers of 
decision, teachers (45 percent) preferred that he hold less 
power and another 45 percent preferred that such decisions 
be made jointly. 

Variable 15 dealt with decisions regarding the duties 
of the supervising teacher. About one-third of. the 
respondents perceived the actual situation to be one where 


the teacher has the primary decision-making responsibility, 
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while over half (56 percent) viewed the principal as having 
this responsibility. In their preferences, however, 
teachers felt that the principal's decision-making power 
should be less (as indicated by the 35 percent response in 
categories four and five). They further perceived that more 
decisions should be made jointly by. staff and principal 

(32 percent, .as opposed to 8 percent in practice). 

Variable 16 pertained to decisions involving pupils' 
baswe Iruleseduning tex tra-=curncd’ cu.bar gactivities. v«ln sthein 
considerations of the actual situation, the respondents 
perceived teachers (33 percent) and the principal (39 percent) 
approximately the same with respect to their control of 
decision-making in this area. Twenty-eight percent perceived 
teachers and principals as making joint decisions. However, 
over half (56 percent) of the teachers expressed a desire 
for a joint decision-making process. The percentages of 
teachers preferring primary roles for either teachers or 
the principal were, therefore, somewhat reduced, 

Variable 17 related to decisions about which pupil 
activities require supervision by a staff member. This item 
was. perceived by over 70 percent of the respondents as 
presently being decided by the principal. Another 17 per- 
cent saw it.as a collegial decision. Again, in their 
preferences, teachers expressed that much of the present 
decision-making power of the principal would be reduced and 


replaced by joint decisional processes, Only 35 percent of 
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the teachers preferred to have the principal. primarily 
responsible for these decisions, while almost 54 percent 
favoured the principal's role as a colleague. 

Variable 18 investigated decisions pertaining to 
the type of supervision to be employed for specific 
situations. In actual practice, almost, three-quarters of 
the teachers perceived the principal as having the major 
decision-making role, and 15 percent saw the decisions being 
made jointly between principal and staff. The respondents 
indicated, however, that they would prefer less unilateral 
decision-making on the part of the principal (50 percent) 


and more collegiality (42 percent) in deciding these issues. 


Hyp@tuesis 3.) The? thixd hypothesis *stiated tthat there 
was no significant difference between teachers' perceptions 
of actual and preferred decision-making roles concerning 
pupil evaluation. 

Table 4 provides an item by item representation of 
the teachers' responses to decision questions dealing with 
pupal evaluation, he Aanformation is@in the form of, per- 
centage frequencies for each response category. From the 
percentages given for the total section, it was found that 
Dmax equalled 0.146, while Dcrit was found to be 0.146, at 
the .05 level of significance. Since Dmax was equal to 
Derit, the third hypothesis was rejected. A. significant 


difference does appear to exist between teachers' 
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perceptions of actual and preferred decision-making roles 
for decisions concerning pupil evaluation. A comparison 
of the two types of responses is presented by Figure 3. 

Only about, one-quarter of the teachers saw the 
principal as the final decision-maker for the items in 
section III. Over half of.all, respondents indicated that. 
teachers decided these issues in the actual situation, 
while the remainder (over one-fifth) perceived a joint 
teacher-principal decision-making structure. More than 
half of the teachers preferred to retain the control that 
they had perceived:to have, but-over 3/7-peneent felt that 
the decisions should be collegial. Only one-tenth 


indicated a preference for the principal to decide. 


Discussion of the Findings Regarding the Variables. 


Variable 19 considered decisions relating to the frequency 
of class evaluative tests. In the actual situation, almost 
70 percent of the teachers perceived themselves as having 
the primary role in decisions of this nature, Slightly more 
than 20 percent saw the principal as making the final 
decision. However, almost Caren aa tar ceran oe the teachers 
preferred to have the major decision-making role, while only 
about 8 percent wanted the principal to make the actual 
decision. Almost, twice as many teachers (18 percent) 
preferred collegial decisions over the number who felt that 


these were being practised in actuality (10 percent). 
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Figure 3. A Comparison of Teachers’ Perceptions of Actual and . 
Preferred Decision-Making Roles for Items concerning Pupil Evaluation” 
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6Gapupt? Gvaluation®y “Phree-fifths of the, respondents 
pepeeived that teaekers@actually controlled such decisions, 
and about one-fifth perceived the decisions as being made 
GOibe Geaulys between teachers and principal. The remainder 
SawPthe principal as the major decision-maker for such 
LestescReSAWrather large “discrepancy existed between the 
Betuerrand@preierred parteptions of teachers, » Onlyv4-per> 
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decisional process increased to one-third. The remaining 
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group of teachers reported preferences similar to their 
percep tions sofuthe cactual psituatiion. 

Variable 21 dealt with decisions concerning the 
methods of determination of report card marks. Over 60 
percent of the respondents perceived the actual decision- 
making process to be one where the teacher was primarily 
responsible for these decisions. Only about 20 percent 
perceived the principal as the prime decision-maker, while 
16 percent saw such decisions being made jointly. Approxi- 
mately the same number of teachers as in the actual situation 
preferred the teachers to have the major role in these 
decisions, while preferences for the principal to assume 
this role were below 10 percent. Teachers! desires for a 
joint decision-making pattern increased to 2/ percent of 
the» total. 

Variable 22 investigated teachers’ perceptions of 
decision-making roles for questions about whether or not 
teachers should keep test papers for interviews and other 
reasons. Three-quarters of the respondents felt that, in 
actuality, teachers basically made these decisions, with 
less than one-fifth feeling that the principal held this 
responsibility. Over two-thirds of the teachers preferred 
to retain such decision-making rights. Almost one-quarter 
preferred a collegial structure, while fewer than one-tenth 
preferred the principal's decision. 


Variable 23 sought teachers' perceptions about 


BS 


aay S| 
at 


shed3 oa xeltute eosnetsiexg Bed19qeT 
powaevee feu2os ois io ms on 

sa3 gatarsonos adokatoigh « nd Ew atest £s sbdessav 

03 szev0 -edtam biB9 s10qe% io noljsnimisisbh ~~" 
-fobetosh favios 543 hav beorsq aigqsbnogest sii te 
¥ituamixq eew rsos3d od3 ezaiw eno sd od 8e 2o%q" 
jnsoxeq Of av0ods vind dicipat 5a. sesda rot 
sitdw ,vedsm-notetssb emitq 9d3 28 Isqionitg sii bs c 
“txotqgA .ylsaltot sbem gated enetet2 ob ijua wee 
motzevits Iduaos of2 at es exsdde9d to 19d000 omee Baz 
eaeud ot stox roam sii sysd 03 arsioBel od? betseteng 
ameds oF Lsqitontigq els tod 2s7n91915%q altdw . eng besos 


6 10% asrtesb 'eradoesT .insoxeq OL wolsd, siae slot. 3agy 


30 Jnsoreyg \S o3 beesotsat nisi3egq goidam-noterosb abot 
| : ; 
to enoirqsoxrsq ‘ersfose2 bsrsgisesvat Ss sidstysV ral 
39n t65 rSsHivetiw Juode Bagh? 200 sot aslox gntdsa-notetoeb 
tedio bra ewsivas3nk x09? ataqeq sy2as3 good ‘bluode sxodomea 
ot ,3ed3 gfsi etnsbnoqgest sd3 to etadrsup-serdt 7 7 
Pp. . 5 


fijiw ,epotatssh sasd3 sbanm yitsotesd erodoas3 


a 

aids bled leyqtontiq sia reds inet aa daix-sn0 4 
borrsitszq ersdoas3 sdt 40 pyeantae? bata 
VsITEUp~SnO I comLA veadgts a 
#2082-sn0 Reds seuokratiae | 


69 


decisions relating to the question of whether or not to 
apply the "normal curve". philosophy to. determine students' 
marks. There was a considerable reduction in response to 
this question, but almost three-quarters of the respondents 
felt that they actually had the major voice in such matters, 
while fewer than one-fifth saw the principal as chief 
decision-maker. Less than one-tenth perceived a joint 
decision-making structure. In their preferences, however, 
less than two-thirds of the teachers indicated a desire to 
have the major role in making such decisions, but almost 
one-quarter preferred; tei make’ these; decisiens jointly with 
the principal. Slightly more than one-tenth preferred to 
leave’ the matter to the discretion of the principal, 
Variable 24 concerned itself with decisions about 
the particular form of grading system to be.used in the 
school. Most teachers perceived the actual situation to be 
that they had little say in such matters, Slightly more 
than 10° percent indicated ai perceived control, Forty-four 
percent of the teachers perceived these decisions as being 
made collegially, while approximately the same number felt 
that! the: principal: heldithe:icontrol. | On the. other hand, 
teachers indicated a strong desire for both the teachers 
and? principal: to consult: with ,each..other in order,to-deter- 
mine the issue, About 66 percent desired a collegial 
structure, while 28 percent preferred teacher-principal 


consultations. 
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Variable 25 delved into the question of determining 
standards for pupil promotions. Less than one-quarter of 
the teachers perceived the actual situation to be one where 
they had the primary responsibility for making decisions in 
this regard. About one-third felt that these decisions were 
being made by the principal with and without, teachers’ 
opinions, and over two-fifths saw joint decisions, to be, the 
practice. Slightly more ,than one-quarter of the respondents 
indicated that they preferred that teachers have the final 
deciding voice, while those of the opinion that deciding these 
Matters was. the prerogative of the principal. fell to less than 
one-fifth (16 percent). Well over half of the teachers (57 
percent) preferred to have collegial decisions. 

Variable 26 asked about teachers' perceptions of 
decision-making regarding the criteria to be used in. evaluat- 
ing the pupils. Fifty-three percent of the respondents 
perceived themselves as having the major decisive role in 
this issue. The principal was seen in this light by 20 
percent, while about one-quarter felt that joint decisions 
prevailed in their particular situations. Almost half of 
the teachers (about 48 percent) preferred that such decisions 
be under. their control, while a similar fraction expressed 
a desire for collegial decision-making. A very small. number 
of teachers (about 5 percent) thought that the principal 


should decide such a question. 
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Hypothesis 4. The fourth hypothesis stated that there 
was no significant difference between teachers' perceptions 
of actual and preferred decision-making roles concerning 
pupil;discipline and control, 

Table-5 provides. an: item by.item representation: cf 
the teachers' responses to decision questions dealing with 
pupil control and disciplinary methods. The information is 
in the form of percentage frequencies for each response cate- 
gory. From the percentages given for the total section, it 
was found that Dmax equalled 0.228, while Dcrit was found to 
be 0.209, at the .001 level of significance. Since Dmax was 
greater than Dcrit, the fourth hypothesis was rejected. A 
significant difference does appear to exist between teachers' 
perceptions of actual and preferred decision-making roles 
for decisions, cencerning pupil discipline and, control. 

Figure 4 is provided to indicate the general trend of 
teachers’ perceptions throughout this section, comparing 
the Actual with the Preferred responses. 

Teachers’ perceptions in: this section indicated that 
in actuality the principal occupied the major role in 
deciding questions of this nature. Over 50 percent responded 
in this manner. About 31 percent perceived teachers to be 
making decisions in this area, while about 16 percent felt 
that joint: decisions were in effect.. Joint decisions, 
however, appeared to be popular with many teachers, as many 


(38, percent) indicated such a preference, About one-third 
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Figure 4, A Comparison of Teachers' Perceptions of Actual and 
Preferred Decision-Making Roles for Items concerning Pupil 

e ° ae 
Discipline and Control 


* fa) 2 
Percentages are rounded off to the nearest whole number. 
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decisions themselves, but almost three-fifths saw the 
principal as making the final decision in the actual 
situation. Fewer. than one-fifth regarded such decisions 
as being joint teacher-principal collaborations. In their 
preferences, however, about 30 percent.of the teachers 
indicated a desire for themselves to be primarily responsible 
for these decisions, while an approximately equal number 
indicated the same desire for principals. Almost two-fifths 
felt that these decisions should be collegial efforts. 

Variable 28 dealt with decisions concerning the type. 
of punishment to be administered to a pupil who had been 
referred to the principal by a supervising teacher. Virtually 
no one saw the actual situation to be such that teachers had 
the major decision-making role. Ninety-three percent of the 
respondents perceived such decisions as being made by the 
principal, while about 5 percent felt that joint decisions 
were being practised. Teachers preferred, however, to have 
more influence on such decisions, but two-thirds expressed 
the opinion that the principal should make the final decision. 
About one-quarter preferred to have a collegial decision- 
making structure in such cases. 

Variable 29 asked about, decisions relating to con- 
tacting pupils' parents concerning discipline problems. 
Over half of the teachers (about 55 percent) saw that the 
actual situation was one where the principal played the major 


decision-making role in these matters. Just over one-quarter 


_ CU Ue 0a a 


ay 


sid -we2 edd?ii-sse1d3 taomis ijud seals 
Iswaos. sd¢ nf notarosh Inati $d aaa 
anotatosb dove bsbisgez d3ift-sa0 gant teswst .2 


eae 


ttef2 al .enotisxodsifos Isqisntrq-1sd>ae3 Iniog BPRS x: es 
arsdoesd oft to Insorsq Of tvods .revawod ~eeonesstezq 
slidtenoges:r yiixemizg 9d oj asviesemsdi rox exteeb s begsotbat 


tsdmuom isups yisiamixoxrqqgs ns salidw ,anotetosb sest tot 


efzitit-ows deomiA .aisqioning xyoi sitesb amee ails 
-3101t2 Iatgsifos sd bluods enotetoeb sees ama atet 


p > 
9qy2 sad gainzs0on02 anoictoab ditw tissb 8S oi datasy. 
.  - 


aged bes odw liquq 56 o3 boxeasainimbs od o3 3 
vilevorky -t¢d5e93 gnieivisque se yd fegionizg eds 03 bess 
bed eraitiseess tef3 dove |d-o2 notisustea Isudss sis wee en0 on a 
$43 to Jusoneg sexdg-yssntu .siox idea aie 9c ac sotem oil 
sii yd sbem goied es enotatosh dove bsyisarag stosbaogees 
eaotetosb 3Intot, geds 3 fst tnss19q ¢ tvodsa slidw  leqtoata 
evan o3 ,tevevod ,betrsistd diemar -bsatjoszg gaisd srew 
beaesiges ebrid?-ows sud ,emtotetosb dove no someulint “stom. 
-Seletoeab Lanti of3 sdam bivode Leqiont1zg si2 sands nolnigo odd 
-~noteloeb Lsgtgaifos s svei 3 Berzetarq 157%aup-see JvodA 
-29289, doue nt Sai 


7 


~#99 of gntisisy @notetosb oe slain QS sidsivev — OPP 7 
Pesci aig, eed 


76 


(27 percent) perceived the actual situation to be collegial 
in nature. Only 15 percent viewed teachers as having final 
control over the decision. Most of the teachers preferred, 
however, that they and the principal, confer and decide the 
matter together, but one-quarter wanted teachers to have the 
finialt wodtcet dn ther deici sion. More than one-third preferred 
that: the principal. decide and about, two-fifths indicated a 
preference for joint teacher-principal decision-making, 

Variable 30 sought teachers' perceptions of decision- 
making regarding school rules and regulations for the general 
student body. Seventy percent of the respondents perceived 
that the principal actually controlled final decisions in 
this area and 26 percent perceived a joint decision-making 
arrangement. Teachers' preferences indicated that teachers 
should not make these decisions without the principal's 
advice, nor (for the most part) should the latter make such 
decisions without consulting the teachers. However, 44 per- 
cent. of the teachers preferred to have the principal make 
the final decision, while about 54 percent indicated a 
desire for decisions. in this regard to be,of the collegial 
genre. 

Variable 31 dealt with decisions concerning the 
expulsion of:a pupil. from school. Although the response, to 
this question was smaller than all others in this section, 
the respondents almost unanimously (95 percent) saw the 


principal as making the final decision in the actual 
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situation. The remaining 5 percent perceived.a collegial 
decision. Teachers’ preferences varied somewhat from their 
perceptions of the actual.situation. Less than: 75. percent 
felt that the: final decision in such an issue. should be, 
left. to the principal. Twenty-six percent indicated a 
preference, for a, collegial decision, while virtually. nobody 
preferred to have the teachers make the final decision. 

Variable 32 considered decisions about standards. of 
classroom discipline and deportment. In actual practice, 
80 percent of the teachers felt that they had the major 
deciding voice in such matters. Only 11 percent perceived 
the principal as the decision-maker and 8 percent. saw a 
collegial structure. When stating their preferences, only 
72 percent.of the teachers indicated a desire to retain the 
final decision unto themselves. Twenty-four percent 
expressed that the matter should be, decided on a collegial 
basis and the small remainder, felt. that the principal. should 
have the final voice in these issues. 

Variable 33 asked about decisions to refer special 
problems to authorities outside the school. Well over half 
of the respondents (about 57 percent) perceived the actual 
situation with the principal having the final say in the 
matter. Almost one-quarter saw joint decisions to be in 
effect, while less than one-fifth perceived teachers as 
primarily responsible for making these decisions. Teachers 


preferred, however, a slight change in how this question was 
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finally to. be decided. Only about 14 percent felt that 

the principal should make the decision along and almost 

30 percent felt that he should consult with the teachers 
before deciding. Thirty-six percent desired a joint teacher- 
principal decision, while about 20 percent felt that the 
teachers should make the final decision, but after a 
consultation with the principal. 

Variable 34 investigated teachers' perceptions 
concerning decisions about the type of disciplinary action 
to be administered to students for common misdemeanours. 

In the actual situation, about three-fifths of the respondents 
perceived teachers as making final decisions in such cases 

and more than one-quarter saw the principal as the final 
decision-maker. A rather small number (13 percent) perceived 
a joint decision-making structure. Teachers preferred, by 

and large, not to have the principal make the ultimate 
decision, as indicated by their 15 percent response to this 
effect. About half of them indicated a preference for the 
teachers to have control of these decisions, while 35 per- 
cent wanted joint teacher-principal decisions. 

Variable 35 asked about decisions concerning the 
standards of pupil behaviour in the school. About 40 percent 
perceived a collegial decision-making arrangement in actual 
practice, while an approximately equal number felt that the 
principal himself held the option on the final decision. 


Only about 17 percent saw the teachers as controlling these 
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issues. Over./0 percent of the teachers indicated a 
preference for collepial decisions, in this. regard, -while 
about 20 percent still. felt. that the principal.should make 
the final decision. Less than 10 percent.desired that the 
begthers stave Liecwtinal= Chelce. 

Variable 36 questioned teachers about decisions 
pertaining to teacher-pupil relationships and the appropriate 
degree of aloofness on the part of the teacher with respect 
to the pupil. In actuality, 80 percent perceived these 
matters as being decided by the teacher alone, while 
another 17 percent found themselves consulting with the 
principal. In their preferences only about 60 percent 
indicated that the teachers should make autonomous decisions 
regarding their aloofness, while the remaining 40 percent 
desired to involve the principal to varying degrees. 

Variable 37 considered decisions regarding the use 
of corporal punishment. Forty-six percent perceived the 
actual situation to be such that the principal decided this 
matter alone, while another 14 percent indicated that he 
consulted with the staff before deciding. A little more 
than 30 percent of the respondents viewed teachers as 
having the major control over.the outcome of.such questions. 
Only 8 percent saw the matter as being decided jointly 
between teachers and principal. On the other hand, about 
45 percent preferred to have a joint decision-making 


SBCrucLuLre, While about, 33 percent felt that the.principal 
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should decide the final question., Over.20 percent wanted 


the feeachers to be largely responsible for such decisions. 


Hypothesis yo. she fifth hypothesis: stated that 
there was no significant difference between. teachers' 
perceptions of actual and preferred decision-making roles 
eoncerning the school erganization. 

Table 6 provides an item by item representation of 
the teachers' responses to decision questions dealing with 
the administration and management of the school. The 
information is in the form, of percentage, frequencies for 
each response, category .- From the percentages given for the 
total section, it was found that: Dmax equalled 0.371, while 
Derit was founmd—to be 0.209, at-the .9001 level of signi- 
Bicancem cince Dnax was greater than Derit, the fifth 
hypothesis was. rejected. A significant difference does 
appear to exist between teachers' perceptions of actual 
and preferred decision-making roles for decisions concern- 
ing school' organization. In Figure 5, the- general 
difference between the two sets of teachers' perceptions, 
as observed throughout the section, is illustrated in 
graphic form. 

According to most of the teachers (about 70 percent), 
decision-making in this area was attributed to the 
principal, although many also felt that teachers were being 


SoS GeGe in CUE achual situation., Only about 1/ percent 
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Figure 5. A Comparison of Teachers' Perceptions of Actual and 
Preferred Decision-Making Roles for Items concerning School 


LJ * x 
Organization” 


* ra) 
Percentages are rounded off to the nearest whole number. 


FPeLestWatPteatcherswhad thetfinalwdeciding power." Techers' 
préeféreates', however, were®sctechwthat) the principal showld 
not have unilateral decision-making power (about 90 percent). 
Almost two-fifths indicated that questions in this category 
should be decided by a collegial teacher-principal body. 
Insaddivren fp *tWwoteh ye overe® 6ne“third* felt that the principal 
should dé@éidessuch LPtemsefebut atter consitih ec wath* the 
teachers. Fewer than one-fifth of the respondents desired 
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Discussion of: the Findings Regarding the Variables. 


Variable 38 asked teachers about decisions concerning the 
elementary teacher's timetable. About 50 percent of the 
respondents perceived themselves as having the major 
decision-making role in this instance. Almost 40 percent 
perceived the actual practice to be such that the principal 
had the major deciding role. Only about 11 percent felt 
that the teachers and principal made such decisions jointly. 
Teachers' preferences indicated that about half of them 
desired to have the teachers make the final decisions in 
these cases. Only one-fifth felt that the principal should 
decide, but about 30 percent preferred joint decision-making. 
Variable 39 dealt with teachers' perceptions about 
decisions concerning the spending of funds from the school 
mini-budget. Teachers' perceptions of actual practice saw 
virtually no teachers controlling these decisions. About 
70 percent envisaged the principal as having the major 
decision-making powers in this regard, while 27 percent 
perceived a collegial decision-making structure. Teachers' 
preferred responses, however, indicated that over half 
(56 percent) desired a joint decision for these questions, 
and more than one-third wanted the principal to have the 
final, deciding voice after consultation with the teachers. 
Variable 40 considered decisions about timetables in 
the junior and senior high schools. Half of the respondents 


perceived the principal as making these decisions alone in 
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actual practice, while another one-third felt that he made 
timetabling decisions after consulting with his teachers. 
Twelve percent saw these matters being decided collegially 
between principal and teachers. However, a collegial 
decision-making structure was preferred by 34 percent of 

the teachers, while over half preferred that the principal 
retain control of these matters, but that he- consult with 

his teachers before deciding. Fewer than 8 percent desired 
to have either the principal or teachers make these decisions 
unilaterally. 

Variable 41 sought the perceptions of teachers on 
decisions regarding the conduct of research projects in the 
school. There was a rather reduced response to this question, 
but of those who did respond, over half felt that they had 
centrolsofvsuch decisions in their actual situations. 
Approximately 19 percent perceived joint decisions to be in 
effect in their schools, while about 28 percent saw the 
principal as making the final decision. Forty-seven percent 
of the teachers preferred to assume the major decision-making 
role and another 35 percent preferred to have a joint deciding 
structure. Less than 20 percent desired to leave the final 
decisionttcethesprinecipals 

Variable 42 investigated teachers' opinions regarding 
decisions concerning the agenda for staff meetings. Most 
respondents (about 85 percent) perceived the actual situation 


to be one where the principal made the final decision. Only 
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about 10 percent saw the agenda decisions being made 
collegially. In their preferences, however, less than 10 
Peteenc or thre teachers teltrthat™ they=should*have~ a major 
deciding role, while about 37 percent desired a collegial 
decision-making arrangement. Over half (54 percent) 
indicated that the principal should have the final decision 
responsibility, with or without the counsel of the teaching 
Statist 

Variable 43 made enquiries of teachers about decisions 
related to the determination of the teaching load for the 
instructional personnel. A majority 94 percent of the 
respondents perceived that in actual practice, the principal 
exercised the responsibility of making such decisions. 
Among these, 27 percent saw the principal consulting with 
teachers before his final decision. Most of the small 
remainder (about 5 percent) felt that teaching load decisions 
were being made jointly between teachers and principal. 
However, some 45 percent indicated their preference to be 
one in favour of collegial decision-making. Forty-four 
percent desired to have the principal make the final decision 
after consulting with the teachers, while only about 6 percent 
felt that he should make these decisions alone (as compared to 
67 percent perceiving this practice in actuality). 

Variable 44 concerned itself with decision-making in 
the determination of the procedures for staff meetings. [In 


therr*perceptions ofthe “actual sittation, “90 percent “of the 
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respondents saw the principal as controlling such matters. 
Only about 7 perceived joint decisional methods to be in 
effects. About three-fifths of the teachers preferred, 
however, to leave this decision-making role to the principal, 
while over.one-third desired a collegial principal-teacher 
Sitenckure, 

Variable 45 questioned teachers' perceptions regarding 
decisions concerning teachers' subject assignments, Over 
three-quarters of the. teachers perceived the actual situation 
to be that the principal usually had this decisional role, 
although about 46 percent felt that he consulted with the 
teachers involved. Less than one-fifth saw the actual 
Practices as@aajdointyteacher-principal efiertaguingtheir 
preferences, however, only about 46 percent of the teachers 
desired to have the principal make the ultimate decision 
and, among these, only 3 percent felt that the principal 
should decide alone, About 43 percent indicated preferences 
to the effect that collegial decisional means should be used. 

Variable 46 dealt with decisions regarding the time 
that a teacher may leave or arrive at the school. In 
actual: practice, 32 percent of-the teachers perceived. that 
they had the major decision-making role, while about 13 
percent felt that such a matter was being decided jointly 
between the principal and the teachers. Over half saw the 
principal. as having the final voice in deciding this issue. 


Almost 30 percent preferred to leave this matter in the hands 
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of sthei:teachers for: decision. ; About 27 percent wanted a 
joint decisional arrangement, while about 44 percent preferred 
that the principal make the final decisions. However, about 
68 percent of the respondents indicated their preference to 
have teachers and the principal deciding the matters 
together. 

Variable 47 queried decision-making regarding the 
amount of time a teacher should spend supervising extra- 
curricular activities. Over two-fifths of the respondents 
saw the actual situation to be one where the teachers had the 
major decision-making role in this regard. Among these, 33 
percent felt that the teachers decided this matter alone. 
About one-seventh envisaged that such questions were being 
decided jointly between teachers and principal and over two- 
fifths saw the principal as having the last word. Over 26 
percent saw the principal as deciding this issue alone. 
Teachers indicated a relatively strong preference for 
collegial decision-making in this matter (41 percent). 
However, about one=thaird preferred to leave the final 
decision to the teachers and about one-quarter desired that 
the principal make the final decision. 

Variable 48 sought teachers' perceptions about 
decisions concerning the frequency of staff meetings. Almost 
all (about 95 percent) of the respondents perceived the 
actual situation to be one where the principal had the major 


decision-making role. Eighty-four percent saw the principal 
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as making a unilateral decision. Only about 4 percent 

felt that such decisions were made collegially between 
principal and teachers. Teachers’ preferences indicated a 
desire for increased participation in deciding this matter, 
Wowever. | [heyestiille felt that the»=principal should ultimately 
decide this matter (about 65 percent), but only 28 percent 
preferred to have the principal decide the question alone. 
Just over one-third of the teachers preferred that these 


decisions be made in a collegial fashion. 


If. ACTUAL DECISION-MAKING ROLES AND PERSONAL- 


PROFESSIONAL VARIABLES 


Hypothesis 6. The sixth hypothesis stated that there 
was no significant relationship between teachers" perceptions 
of actual decision-making roles and their age. This hypothesis 
was tested using the Kolmogorov-Smirnov two-sample test for 
each of the five decision-making areas of the study. No 
significant differences were found on the basis of age. 

Thus, there was no evidence by which to reject the null 


hypothesis (see Table 12, Appendix B). 


Hypothesis 7. The seventh hypothesis stated that there 
was no significant relationship between teachers' perceptions 
of actual decision-making roles and their sex. This hypothesis 
was tested using the Kolmogorov-Smirnov two-sample test for 


each of the five decision-making areas of the study. No 
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significant differences were found on the basis of sex. 
Thus, there was no evidence by which to reject the null 


hypothesis (see Table 13, Appendix B). 


Hypothesis 8. The eighth hypothesis stated that 
there was no significant relationship between teachers’ 
perceptions of actual decision-making roles and their 
marital status. This hypothesis was tested using the 
Kolmogorov-Smirnov two-sample test for each of the five 
decision-making areas of the study, No significant differ- 
ences were found on the basis of marital status. ih ws). 
there was no evidence by which to reject the null hypothesis 


(see Table 14, Appendix B). 


HypOUWesH ome Lhe ninthyhypotnecise stated that 
there was no significant relationship between teachers' 
perceptions of actual decision-making roles and their major 
teaching level. This hypothesis was tested using the 
Kolmogorov-Smirnov two-sample test for each of the five 
decision-making areas of the study. No significant differ- 
ences were found on the basis of the major teaching level. 


Thus, there was no evidence by which to reject.the null 


hypothesis (see Table 15, Appendix B). 


Hypothesis 10. The tenth hypothesis stated that 
there was no significant relationship between teachers' 


perception of actual decision-making roles and their amount 
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of professional training. This hypothesis was tested using 
the Kolmogorov-Smirnov two-sample test for each of the five 
decision-making areas of the study. No significant differ- 
ences ?were found on the basis of professional training. 
Thus, there was.no evidence by which to reject the null 


hypothesis (see Table 16, Appendix B). 


Hypothesism@ll. @fiieselevenththypothesis tsitatedethat 
there was no significant relationship between teachers' 
perceptions of actual decision-making roles and their amount 
of teaching experience. This hypothesis was tested using 
the Kolmogorov-Smirnov two-sample test for each of the five 
decision-making areas of the study. No significant differ- 
ences were found on the basis of teaching experience. Thus, 
there was no evidence by which to reject the null hypothesis 


(see Table 17, Appendix B). 


Hypothesis gi2Zitethe twelfthehypothesisvstated that 
there was no significant relationship between teachers' 
perceptions of actual decision-making roles and the size of 
their school. This hypothesis was tested using the 
Kolmogorov-Smirnov two-sample test for each of the five 
decision-making areas of the study. No significant differ- 
ences were found on the basis of school size. Thus, there 
was no evidence by which to reject the null hypothesis (see 


Table 18, Appendix B). 
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III. PREFERRED DECISION-MAKING ROLES AND 


PERSONAL-PROFESSIONAL VARIABLES 


Hypothesis 13. The thirteenth hypothesis stated 
that there was no significant relationship between teachers' 
perceptions of preferred decision-making roles and their age. 
This hypothesis was tested using the Kolmogorov-Smirnov two- 
sample test for each of the five decision-making areas of 
the study. No significant differences were found on the 
basis of age. Thus, there was no evidence by which to reject 


the null hypothesis (see Table 19, Appendix C). 


Hypothesis 14, The fourteenth hypothesis stated 
that there was no significant relationship between teachers' 
perceptions of preferred decision-making roles and their sex. 
This hypothesis was tested using the Kolmogorov-Smirnov two- 
sample test for each of the five decision-making areas of 
the study. No significant differences were found on the 
basis of sex. Thus, there was no evidence by which to 


reject the null hypothesis (see Table 20, Appendix C). 


Hypothésis 15. The fifteenth hypothesis stated that 
there was no significant relationship between teachers' 
perceptions of preferred decision-making roles and their 
marital status. This hypothesis was tested using the 


Kolmogorov-Smirnov two-sample test for each of the five 


decision-making areas of the study. No significant 
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differences were found on the basis of marital status. 
Thus, there was no evidence by which to reject the null 


hypothesis (see Table 21, Appendix C). 


Hypothesis 16. The sixteenth hypothesis stated 
that there was no significant relationship between teachers' 
perceptions of preferred decision-making roles and their 
major teaching level. This hypothesis was tested using 
the Kolmogorov-Smirnov two-sample test for each of the five 
decision-making areas of the study. No significant differ- 
ences were found on the basis of teachers' major teaching 
level. Thus, there was no evidence by which to reject the 


null hypothesis (see Table 22, Appendix C). 


Hypothesis 17. The seventeenth hypothesis stated 
that there was no significant relationship between teachers' 
perceptions of preferred decision-making roles and their 
amount of professional training. This hypothesis was 
tested using the Kolmogorov-Smirnov two-sample test for each 
of the five decision-making areas of the study. No signi- 
ficant differences were found on the basis of professional 
training. Thus, there was no evidence by which to reject 


the null hypothesis (see Table 23, Appendix C). 


Hypothesis slé6u eTherelghteenth hypothesis stated that 
there was no significant relationship between teachers' 


perceptions of preferred decision-making roles and their 
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amount of teaching experience. This hypothesis was 

tested using the Kolmogorov-Smirnov. two-sample test for 
each of the five decision-making areas of the study. No 
significant differences were found on the basis of teaching 
experience. Thus, there was no evidence by which to reject 


the null hypothesis (see Table 24, Appendix.C). 


Hypothesis 19. The nineteenth hypothesis stated 
that there was no significant relationship between teachers' 
perceptions of preferred decision-making roles and the size 
of their school. This hypothesis was tested using the 
Kolmogorov-Smirnov two-sample test for each of the five 
decision-making areas of the study. No significant differ- 
ences were found on. the basis of school size. Thus, there 
was no evidence by which to reject the null hypothesis (see 


Table 25% Appendix, C). 
ry. DECISION-MAKING AND SATIS FACTION 


Sub-problem four asked the question, "What are 
teachers' perceptions of their general level of satisfaction 
with the decision-making processes within the school?" 
Sub-problem five asked, "What are teachers' perceptions of 
their general level of satisfaction with all aspects of 
their teaching situation in general?" These questions were 
examined and pertinent information relating to them is 


provided in Table 7. It may be seen from this table that 
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Table 7. Frequencies and Percentage Frequencies of Two 
Measures of Satisfaction 


———eeEEeeeEeeeeeeEEE—EEEEEeEe 


Response Satisfaction with Satisfaction with 
Category Decision-Making School, Situation 
€ vs f te 
Enthusiastic iS eet 16 Ser) 
Satisfied 68 3856 68 3826 
Featrnilys weld. 
Satisfied 60 34.0 54 30'.3 
Somewhat 
Dissatisfied Phe) ioe 30 17.0 
Dissatisfied 4 Pape) 6 3.4 
Very Dissatisfied 8 456 2 eee th 
most of the teachers are quite satisfied. Concerning their 


perceptions of decision-making processes in their schools, 
80 percent of the teachers indicated satisfaction, while the 
remaining 20 percent were generally dissatisfied. A similar 
percentage (78.5 percent) indicated general satisfaction 
with all aspects,of their teaching situation in general, 
while the remainder (21.5 percent) responded that they were 
generally dissatisfied in this regard. A Pearson product- 
moment correlation of 0.63 added strong support to these 


findings. 


Hypothesis 20. The twentieth hypothesis stated that 
there was no significant relationship between the difference 


between teachers' perceptions of their actual and preferred 


ones 
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decision-making roles and their level of satisfaction with 
their tetal school,situation. In. order to test this 
hypothesis, the data were re-grouped on the basis of the 
respondents' indicated satisfaction or dissatisfaction, 
The absolute difference between percentage frequencies for 
the actual and preferred decision-making roles was calculated 
for each of the five decision-making areas of the study. 
This was done with both groups of respondents. The section 
responses for the actual and preferred decision-making roles 
as perceived by satisfied teachers are provided in Table 8, 
while those perceived by dissatisfied teachers are listed 
in Table 9. These tables provided the data used in testing 
the hypothesis. 

The Kolmogorov-Smirnov two-sample test was used to 
find significant differences between the resultant differ- 
ence scores. The results of this test are given in Table 


10% 


Discussionyoty the Findings e) As may be seen from 


Table 10, the null hypothesis was rejected for each of the 
five decision-making areas of the study. In addition, it 
is interesting to note, that in virtually every.case, the 
difference between the actual and preferred decision-making 
roles as shown for dissatisfied teachers was considerably 
greater than those differences as shown for satisfied 


teachers. 
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Tab lex 8% Differences between Actual and Preferred Decision- 
Making Roles as Perceived by Satisfied Teachers 


Section Decision- Percentage Frequency of Responses 
making 
Ronee 1 Zz, 3 4 5 
Mh I yo de T&P 1D AN peel P 
if Actual B2.2 eee al! ee Lo. 4 13,9 
Preferred sa ary ih arsed 28.8 i epi ce: i Me) 
Difference 5m 8.6 ese 7 4.6 1230 
er Actual pee) Oa 18.6 30). 0 335.8 
Preferred Srs9 la aarag Lo aria 4 BO 670 
Difference 2.0 33 2020 (Oh s) Dales 
jig ese Reeuae 30 ig. 0 22.9 ee) elas 
Preferred 29.7 24.0 Se weal Ors Cee 
Difference 6.4 Pale 13 8 3 9.5 
1b yi Actual EXON ies 10,3 16.9 alae 30.9 
Preferred oero aes B8ae6 2D TOy9 
Difference amn0 aie he) eae, Sheps) 20°50 
V Actual TOO ees. 13.9 2334 Ae 
Preferred One. eal Sore. 2 BS paral sh beg 


Difference ag} 1.8 a gs: tee, 55.4 


~notekosd bs 
‘eee a E 
¢ Tw tT @€@ Sey T OF | | ; 


e@. : -, ol } et I. eng 
‘a . Baht aie 7G sal te piste =a 


6. $i ava t.€L 2.8 hve sonstsiitrd 


2.8 pedo 
Bu3oA 
barzesis7td 


6 8.eL Gon ee sinsistiin 

@.0é £.48 eal 8.0L ..08 oe 
14 bet1s2 

ao n915t2id 


&.@i 8,€8 @.€1 €.% 


@.€€ itr 8.58 8.4 


2 = _ 


98 


Table 9. Differences between Actual and Preferred Decision- 
Making Roles as Perceived by Dissatisfied Teachers 


Section Decision- Percentage Frequency of Responses 
making 
aotes 1 PE 3 4 5 
At Ll wee P T&P Pawel IP 
1 Actual 40.9 138 ..0 9.3 159.0 NSS pate! 
Preferred ESSE Be B23 viene O.7 
Difference” 1/.5 hes th De. ead. lo ed 
Li Actual Ashes} 9.9 16.6 ines ital 3549 
Preferred 4.0 ASW ics) 5o.. 7 2029 2k 
Difference 14 4 3.9 Ag, 1 2 ed Boe 
PU Actual Le PS) 9,6 22.9 T2503 216 
Preferred D2 257 2 43.9 Tree) ae 
Difference 21.1 15s 6 21.0 4.8 10.6 
IV Actual Nien! shea tae 13,9 39.0 
Preferred 9.9 AES) ye) 49.3 19.0 Gmez 
Difference 14.8 Te 34.9 pee ce SYD re 
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Preferred Py ak ees 48.2 27789 SZ 
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For section I, in which decision items concerned 
the curriculum and teaching methods, Dmax was found to be 
QO ng The Wenitical ivalueifol DP Dertitp was calculated tobe 
OQasOratateitive 00 ,levell.toif tei sitididcance’. 

For section II, in which decision items concerned 
pupil supervision, Dmax was found to be 0.35, while Dcrit 
was, cal cull aitedsitoribert) 130 7 fatiethe: s00) level ot siienift'cance . 

For section III, in which decision items concerned 
pupil evaluation, Dmax was found to be 0.32, while Dcrit was 
caikema te diit oftbie 10s0301,4 tat-tche.ss0 elevel. of si'enifi'can ce”. 

For section IV, in which decision items concerned 
pupil discipline and control, Dmax was found to be 0.46. 
Derit was calculated to be 0.36, at the .001 level of 
significance. 

For section V, in which decision items concerned the 
school organization in general, Dmax was found to be 0.38, 
while Dcrit was calculated to be 0.36, at the .001 level.of 
SIS ute can ces 

Since the null hypothesis was rejected for each 
section of the study, a significant relationship does appear 
to exist between teachers' perceptions of their actual and 
preferred decision-making roles and their level of satis- 
faction with their total school situation. 

A second interesting observation to be made is the 
fact that for both the satisfied and dissatisfied groups, 


the greatest differences usually occurred in response 
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categories three and five. Responses made in category 
threejwerevindicativey of: joint,:-or collegial, decision- 
making between the principal and teachers. Responses made 
in category five, indicated unilateral decision-making on 
the part of the principal, with no advice or counsel from 
the teachers. 

An examination of Tables 8 and 9 indicates that for 
each difference observed in category three, for both groups, 
the larger response always occurred among teachers' 
preferences for decision-making roles. Furthermore, by 
again examining these tables, it may be seen that for each 
difference observed in category five, for both groups, the 
larger response occurred among teachers' perceptions of 
actual practice. Thus, it: would appear’ that teachers prefer 
that the principal be relieved of much of his present 
decision-making responsibility, and that it be replaced with 


a collegial form of, decision-making structure, 


V. SUMMARY 


In general, concerning all hypotheses tested under 
the heading "Actual and Preferred Decision-Making Roles", 
it was found that significant differences do exist between 
teachers' perceptions of the decision-making roles held. by 
the principal and teachers in actual practice and the 
decision-making roles that teachers felt should be practised 


in their schools. A tabulated summary of teachers’ 
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perceptions of decision-making across the five areas of 
the study are given by Table ll. 

As may be observed in the table, the null hypothesis 
dealing with each of the five decision-making areas was 
rejected. The differences found for Sections II, IV; and 
Ve concerning pupil supervision, pupil discipline and 
control, and school organization, respectively, were signi- 
ficant to the .001 level. The decision area pertaining to 
the school curriculum and teaching methods, Section I, 
showed a difference between the Actual and Preferred 
responses .which was, significant to the,.01 level. The 
discrepancy between the two sets of teachers' responses for 
section ill,” regarding pupil.evaluation, was found to be 
significant to the .05 level. Graphic comparisons between 
the Actual and Preferred sets of responses are afforded by 
Pigures, |] te 5. 

Secondly, contrary to what might be expected from 
reviewing the literature related to this study, no signi- 
ficant relationships were found to exist between teachers’ 
perceptions of decision-making roles and their personal and 
professional characteristics. The hypotheses related to 
these findings were included and discussed under the 
headings, "Actual Decision-Making Roles and Personal- 
Professional Variables" and "Preferred Decision-Making 
Roles and Personal-Professional Variables", respectively. 


The fourth heading, "Decision-Making and Satisfaction", 
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introduced only one hypothesis, which tested not the 
direct perceptions. of teachers on the basis. of their level 
of satisfaction, but the difference between the actual and 
preferred sets of perceptions of decision-making roles, 

It was found to be significant that some relationship does 
exist between teachers' perceived.level of satisfaction in 
their teaching situation and the differences between what 
teachers perceive to be the actual practice and what they 
feel should be practised. It was also interesting to note 
that most of the teachers expressed general satisfaction 
with both decision-making nreceteee in their school and 


with all aspects of. their teaching situation in general. 
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CHAPTER V 


SUMMARY, CONCLUSIONS, AND IMPLICATIONS 


IT. INTRODUCTION 


The intention of this chapter is to review and 
summarize the study that was undertaken by the researcher. 
The problem of the study is re-stated, the research design 
is re-enunciated, and a discussion of the treatment of the 
data is included. The chapter also provides a summary of 
results of the study and its conclusions and implications. 
Lastly, some recommendations for further research in this 


field of study are offered. 


IT. SUMMARY 


The: Problem 

The problem investigated in this study was threefold. 
First, this study compared teachers' perceptions of actual 
and preferred decision-making roles within the school for 
the principal and teachers. Secondly, these perceptions 
were examined to discover whether differences in responses 
to both actual and preferred decision-making roles could be 
accounted for on the basis of teachers’ personal and 
professional characteristics. Finally, an investigation 
was made to determine whether the difference between teachers' 


perceptions of actual and preferred decision-making roles were 
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related -to,their level of satisfaction with their school 


situation in general. 


The Population 


The population selected: for this study consisted of 
the teaching personnel of the County of Red Deer schools. 
About 85 percent, 176 of the total number of eligible 
teachers, provided usable returns. 

The respondents represented ten of the thirteen schools 
in the county. The remaining three schools were excluded 
from the study because of their small size. The character- 
istics of the population with respect to selected personal 
and professional variables are categorized and given by 


percentages in. Table 1 in Chapter III. 


Instrumentation 

The instrument used to obtain data for the study was 
in the form of a questionnaire constructed by.the investi- 
gator. It dealt primarily with five areas of decision- 
making, which were believed to be of major concern in the 
administration of: a school. A total of forty-eight decision 
questions were included in the questionnaire. The decision- 
making roles were defined on a. five-point continuum, ranging 
from decisions being made by the teachers alone to those 
made completely by the principal. These roles constituted 
the five response categories provided for the questions in 


the study. The respondents were asked to indicate, first, 
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how they felt decisionswere presently being made, and 
secondly, how they felt such decisions should be made. 

In the second part of the instrument, the teachers 
were. asked to indicate ‘their. particular classification in 
each of seven personal-professional categories. They were 
also given the opportunity to indicate their general level 


of satisfaction with their school situation generally. 


Data Collection 

An adequate number of questionnaires were counted 
and coded to accommodate the teachers in each of the ten 
schools involved in the study. The questionnaires were then 
distributed personally to each school's representative to the 
Red Deer County Teachers' Professional Development Committee, 
whe, in turn, had the teachers in his school complete the 
instrument. The completed forms were collected personally 
by the researcher from the chairman of the Professional 


Development Committee. 


Treatment of the Data 

The data used in the completion of this study were 
punched on IBM data cards, from which frequencies and 
percentage frequencies were obtained for each of the forty- 
eight decision items in each response category. This was 
accomplished through the use of the IBM computer. This same 
information was also obtained on a sectional basis for each 


of the five decision-making areas. Separate figures were 
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calculated for teachers' perceptions of both the actual and 
preferred decision-making roles. 

The percentage frequencies were used in the 
application of the Kolmogorov-Smirnov. two-sample test, which 
was selected to test the hypotheses of the study. This non- 
parametric test was chosen on the basis of its relatively 
high power and its suitability to the ordinal data available 
invgthisestudy.jeLasitiyseinyorder\ytosfacilitate analyses 
related to the personal-professional characteristics of the 
respondents, the categories of each variable were collapsed 
into, two or three groups, depending upon the frequency shown 


under each classification. 


Results 

Twenty hypotheses, organized in four groups, were 
tested in this study. The first five null hypotheses, under 
the heading, "Actual and Preferred Decision-Making Roles", 
had to be rejected on the basis of the analyses performed. 
Broadly stated, it was hypothesized that there was no signi- 
ficant difference between teachers’ perceptions of actual 
and preferred decision-making roles in any of the five 
decision areas studied. The results of these analyses are 
summarized in Table 11 and Figures 1 to 5 in Chapter IV. 
The figures provide graphic representations, of the data in 
Table 11. There was evidence that a significant difference 


existed between teachers' perceptions of actual and preferred 
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decision-making roles for the teachers and principal of a 
school in decisions pertaining to: the curriculum and teach- 
ing methods; pupil supervision; pupil evaluation; pupil 
discipline and control; and school organization. 

The second set of hypotheses, seven in. all, were 
grouped under the heading, “Actual Decision-Making Roles 
and Personal-Professional Variables". In general terms, 
this group of hypotheses stated that there was no significant 
relationship between teachers’ perceptions of actual decision- 
making roles and their personal and professional character- 
istics. teIlnsufficientvcevidence was- found on which to reject 
these null hypotheses. 

Another set of seven null hypotheses were grouped under 
the heading, "Preferred Decision-Making Roles and Personal- 
Professional Variables". This group of statements together 
hypothesized that there was no significant relationship 
between teachers' perceptions of preferred decision-making 
roles and their personal and professional characteristics. 
Again, there was insufficient evidence. on which to reject 
these hypotheses. 

The last hypothesis dealt with perceptions of both 
actual and preferred decision-making roles as they related 
te satisfied and dissatisfied teachers. It:stated. that,there 
was no significant relationship between the difference between 
teachers' perceptions of actual and preferred decision-making 


role sivand ttheireslevel lof "satisfaction with» their.total school 
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Situation in general. Sufficient evidence was found on 

which to reject the null hypothesis. A significant relation- 
ship does appear to exist between the difference between 
teachers' perceptions of actual and preferred decision- 
making roles and their level of satisfaction with their 


school situation in general. 


AEBS CONCLUSIONS 


Teachers of the County of Red Deer School System have 
indicated rather convincingly that the decision-making 
structure in the. school: is presently not,.to their complete 
liking. From their perceptions of: the actual situation, they 
are granted decision-making responsibilities in most of the 
areas investigated by this study. The most noticeable lack 
of a.high degree of teacher decision-making occurred in 
section V, which dealt with matters pertaining to the school 
administration and management. The principal was perceived 
to have major control over decisions in this area, 

From Simpkins' study, there was. some, evidence that 
teachers wanted the extent and type of their participation 
in decision-making to vary considerably with the nature of 
thestiask! (5). The findings: of this study tend to support 
this observation. 

Teachers would like some changes to be made. The 
greatest, and perhaps most important, is that of the power 


and authority vested in the office of the principal. There 
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are strong indications that teachers would prefer that. the 
principal function as a colleague with respect to the over- 
albebugiiness of.the schools This»might further-be ,extended 
te include; the possibility that he,should: occupy .a role much 
hikesathatsof chiefyadministrator, but having ne mere and.no 
less authority than the rest of.the professional staff of 
the tschool: 

A second interesting conclusion to be made from the 
findings of this study is one dealing with perception and 
individual personal-professional characteristics. Teachers' 
perceptions of.both actual and preferred decision-making 
reles were showneto ibe ‘quite independent of the;persenal- 
professional variables considered in this study. This find- 
ing, however, is somewhat contrary to the findings of Hawley 
(3) in this regard. It-further disagrees, to some extent, 
with the findings of Okonkwo, who measured levels of satis- 
faction, and found that satisfaction among teachers varied 
with sex, age, professional experience, and level.of teaching 
(4). Part of his measure of satisfaction involved partici- 
pation in decision-making. 

DG wala’ 6. Shy rie, orn caniabulyenecembiar bielea, 
hypothesized that: 

The average age of Canadian teachers is lowering 
rapidly. This may account fer many, of. the protests 
agaiigdeicinremtapractiice .agleachersivatresmbecoming 
more highly qualified. The hierarchical subordination 


of teachers meets less opposition from. a teaching 
force with limited preparation (1:9). 
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stchia statement’ and others, similar to it would, certainly 
lead one to expect variations in decision-making role 
expectations on the basis of individual variables. However, 
perhaps the teachers of Red Deer County are atypical of the 
average Canadian teacher. 

Teachers indicated a relatively high level. of satis- 
faction, both with decision-making processes in the school 
and with all aspects of their teaching situation in general. 
This observation tends to support the findings of Fawley, 
who observed that teachers desired little different from 
what they already had in terms of decision-making partici- 
pation, (2).,) However,sthe fact that the null hypetheses, to 
this effect were.rejected tends to refute the, possible 
generalization that the teachers of this study would desire 
little change with respect to decision-making roles in the 
school. 

Finally, this study investigated decision-making with 
respect to teachers' level of satisfaction. It does appear 
that a significant relationship does exist between these 
two variables. This finding supports others which state 
that a person's extent of control over decisions affecting 
his own activity weighs heavily on his level of satisfaction. 
In this study, then, it would seem that the relationship of 
satisfaction to role perceptions in decision-making is such 
that the lower the level of general satisfaction, the more 


different are teachers' expectations from their perceptions 


SLL 


¢intessss blwow si 03 19ltmbe giedso bast 
shot gntasm-totetoeb at, apotzercey 
staveawoH asldatrzsy favBivibot Porvbesd o1% wo 


mn 
-aijaa to Lavel dgtd ylevlisiex « bejsotbat exadoget — 74 
Looto2 sf2 gi eseesoorg gntdsm-notetosb ditw died ,aehs0a8% 
»tetensy not colssuite gnidoset ytedi to sjtosqee Lis daltw hie 
~ysiwel to santbalt sd3 tx0gqu2.03 ebhass aolisyssado Beet 
moxt instetiib sistit! bsrtiteb ersioss3 tani bsvaesds odv 
-tolizteq gnitsm-notetosb 10 emi53 at ee ybestls yest’ -oedw | = 


a 
od seesddoqyd [Luc ads tedd Jorn? ada yxsvevoH  .<8)-aetiag Se 


oldkesoq sii stuisz oJ ebnsd be29S}s1 o1sw apsteepakda ea 

mo 
sitiesb blvow ybuje eld? to atadoes3 adi isis notisatiaseneg 7 7 
ae 


ei3.nk esloxr gnidem-nmoteissh ot 33sg¢251 dsiy sgaedo siset > 
-leodos 
d3iw ghtism-aolaiosb besgiszeva whoa aldd »yiisntgy — <= 


aseqge es0b al ,coisosietis2 io Isyel ‘etsiioses) of josqes 


egedi nsevied jabxs sob qidamotseie: sasnttingte s 282 
9383e dotdw aisdto atrogqua gotbhnid 2etaT -eoldstzsy ows 
galioetia efolatosh tsyo Lorgn0s io Jns3xs a noeteq. « “a 
aobtoeteigsae io Esvsef etd no a la adgtew ytividos 


dcls3 


of ubhe, actual situat ton. 


IV. IMPLICATIONS 


One implication of.this study is that through 
participative, collegial decision-making processes, it 
may occur. that :.the principal-will have.to take responsibility 
for decisions with which he does not agree. Such occurrences 
might.cause organizational inefficiency to the detriment of 
the school's clientele. 

Another implication would appear toe exist for teachers. 
In their quest.for greater professional activity and 
responsibility, they must prepare themselves to complete 
necessary tasks satisfactorily. This means that they must 
be well organized in their own situations, so that the best 
decisions are reached quickly and efficiently. Further, they 
must be willing to accept and enforce the decisions of their 
collegiate body. 

Concerning the administrators, decision-making, 
particularly on a school-wide basis, does consume a reasonable 
amount of time. This factor must be recognized in drawing up 
teachers' workloads and assigning their duties. 

One further implication.oef this study, .which is of 
importance to school administrators, is the realization of 
the significance of teachers' perceptions of the decision- 
making processes in the school, The administrator's aware- 


ness of these perceptions may greatly affect his leadership 
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style “and, as a result, possibly enhance, the quality of 
decisions and increase administrative efficiency within 


the school in general. 


V. RECOMMENDATIONS FOR FURTHER RESEARCH 


The instrument used in this study was designed so 
that it might serve some useful purpose to interested per- 
sens working in the field eof educational administration. 
It could be used to determine to some satisfactory degree 
how the staff of a school feel about matters investigated 
therein. A second possible use may be valid for the 
conscientious administrator who is seeking a means of self- 
evaluation, in that the instrument provides information 
about how the teaching staff feel about the decision-making 
processes utilized under the direction of.their principal. 

Besides these local applications of the instrument of 
this study, several other research ideas come to light 
through this study. First, how do personal and professional 
variables relate to degrees of discordance between 
perceptions of actual and preferred decision-making roles? 
In other words, does a significant relationship exist between 
these two sets of perceptions, on the basis of personal- 
professional characteristics? 

A second area of research may be to examine why 
teachers feel that the decision-making process should operate 
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personal interviews for the collection of data. 

Thirdly, it has been suggested that the teachers 
of Red Deer County may be atypical of teachers in general. 
bnvaddttion; “this *study “dealt *with "teachers in*a*rural 
environment. A replication of this study with samples of 
teachers from both rural and urban areas might provide 
some interesting results. 

Lastly, this study has been concerned with teachers’ 
perceptions of decision-making roles. An interesting and 
potentially useful study might be one examining how students 
feel about decision-making in the school, at a level that 
concerns them; for example, the administration of the class- 


room, school rules and regulations, and so on. 
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THE INSTRUMENT 
DECISION-MAKING IN THE SCHOOL 


(PERCEPTIONS OF TEACHERS) 


THAMUATSMI aHI 
IOOHDS AHT “UI DAMINAM-—MNOTSIDSA 


(2HAFHOAST FO SAOITYIOAAT) 


DECISION-MAKING IN THE SCHOOL 


(Perceptions of Teachers) 


For this study, you are asked to indicate the procedures emp- 
loyed in making decisions in your school. The research is designed 
to analyze the PRESENT methods of decision-making and also the desires 
of the teaching staff as to how specific decisions SHOULD BE made in 
the school. 


INSTRUCTIONS 


Part 1 of the questionnaire is arranged into five sections, 
each dealing with a major area of concern to the school staff as a 
whole. These sections are: I - Curriculum and Methods; II - Fupil 
Supervision; III - tupil Evaluation; IV - Fupil Discipline and Con- 
trol; and V - School Organization, 


Two considerations must be made for each type of decision. 
First, how is a specific type of decision PRESENTLY made in your 
school? Second, how do you feel that same decision SHOULD BE made? 


The numbers at the end of each question are the five choices 
by which to respond. Any decisions within the school can be made by: 


(1) the TEACHER(S) alone, with no counsel from the principal 


(2) the TEACHER(S) primarily, but in consultation with the 
PRINCIPAL 


(3) the TEACHER(S) and PRINCIPAL jointly 

(4) the PRINCIPAL primarily, but in consultation with the 
TEACHER(S ) 

(5) the PRINCIPAL alone, with no counsel from the teacher(s) 


Any decisions which might be made at a level higher than that of the 
principal's office (such as, the school board, or the Department of 
Education levels) should be attributed to the principal (i.e., choose 
answer number (5). 


TO RESPOND, CIRCLE THE APPROPRIATE NUMBER for the answer you 
wish to give. Choose just ONE of the possible answers to any specific 
question. 
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SAMPLE 
X. Who PRESENTLY decides the size and 
composition of classes in your school? 1 @) 2 4 5 
Y. Who SHOULD decide the size and 
composition of classes in your school? 1 2 3 G) 5 
EXELANATION: 


The response to X indicates that the respondent feels that AT PRE- 


SENT, the teachers in consultation with the principal decide the size 
and composition of classes in his school. 


The response to Y indicates that the respondent feels that after 
consulting with the teachers, the principal SHOULD decide the size 
and composition of classes in his school. 


Please respond to every question, except where it does not apply 
to you. If a question CONCERNING YOUR PRESENT SITUATION is not appli- 
cable, DO NOT circle any of the numbers for it. 


DEFINITIONS 


For the purposes of this study, teachers and principals are de- 
fined as follows: 


TEACHERS - The school personnel assigned to teach subjects in a 
classroom setting. This category EXCLUDES all teaching 
personnel who are full-time guidance counsellors, full- 
time librarians, or part-time administrators (who spend 
less than fifty per cent of their time in the classroom). 


PRINCIPAL - The office of the school principal and any extensions 
of the principal's office, such as the vice-principal, 
specialist consultants, and other supervisory staff 
who are primarily concerned with the administration of 
the school on a full or part-time basis (more than 
fifty per cent of their time is spent in administration). 


FLEASE -RETURN THE ENTIRE QUESTIONNAIRE. 


NOTE: For Section V (School Organization) and all questions following, 


the questions have been numbered from 1 to 31 to facilitate 
the computer analysis to be done. 
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KEY - (1) (2) G3) (4) (5) 


TEACHER(S ) TEACHERiS) in TEACHER(S ) PRINCIPAL in PRINCIPAL 
Alone consultation and consultation Alone 


with FRINCIPAL PRINCIPAL with TEACHERG) 
jointly 


I - Curriculum and Methods 


1, 


2. 


Who FRESENTLY decides to introduce new 
teaching methods to the school? 1 2 3 4 5 


Who SHOULD decide to introduce new 
teaching methods to the school? 1 2 & 4 5 


Who FRESENTLY decides how extensively a 
specific course should be covered in the 
light of pupil ability differences? li 2 3 4 5 


Who SHOULD decide how extensively a 
specific course should be covered in the 
light of pupil ability differences? l 2 3 4 2 


Who PRESENTLY determines how rigidly the 
teacher should adhere to the curriculum 
outlines from the Department of Education? 1 2 3 4 5 


Who SHOULD determine how rigidly the 
teacher should adhere to the curriculum 
outlines from the Department of Education? 1 2 3) 4 5 


Who PRESENTLY decides the philosophy of the 

school with respect to general methodology? 1 2 3 4 5 
Who SHOULD decide the philosophy of the 

school with respect to general methodology? 1 2 3 4 5 


Who PRESENTLY selects the teaching materials 
and audio-visual materials for the schools? 1 2 3 4 2D 


Who SHOULD select the teaching materials 
and audi-visual materials for the school? i 2 3 4 i) 


12. 


Who PRESENTLY determines the allocation of 
money to teachers or departments for instr- 
uctional aids and equipment (mini budget)? 1 2 3 4 J 


Who SHOULD determine the allocation of money 
to teachers or departments for instructional 
aids and equipment (mini budget)? 1 2 3 a 5 


ES) 


14, 


Who FRESENTLY decides how closely a teacher 
must adhere to the materials of the author- 
ized text(s)? 1 2 S 4 5 


Who SHOULD decide how closely a teacher 
must adhere to the materials of the 
authorized text(s)? 1 2 3 4 a 
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KEY - (1) (2) (3) (4) (4) 


TEACHER (S ) TEACHER(S) in TEACHER(S) PRINCIPAL in PRINCIPAL 
Alone consultation and consultation Alone 
with PRINCIPAL PRINCIPAL with TEACHER(S) 
Jointly 


ooo aS 
15. Who FRESENTLY decides on the type of ind- 

ividual class organization for instructional 

purposes? 1 2 3 4 5 


16. Who SHOULD decide on the type of individual 
class organization for instructional 
purposes? i 2 3 4 5 


17. Who PRESENTLY decides the types of assign- 
ments to be given to students? 1 2 3 & 5 


18. Who SHOULD decide the types of assignments 
to be given to students? 1 2 3 4 5 


19, Who PRESENTLY decides the degree of emphasis 
on child-centred or subject-centred teach- 


ing? 1 2 3 4 5 
20. Who SHOULD decide the degree of emphasis on 
child-centred or subject-centred teaching? 1 2 3 4 5 


21. Who LRESENTLY determines the size and 
composition of classes? i 2 3 4 5 


22. Who SHOULD determine the size and comp- 

osition of classes? if 2 3 4 3) 
23. Who PRESENTLY decides the extent of use of 

external resources (e.g. field trips, out- 

side speakers, etc.) by teachers? 1 2 3 4 =) 


24, Who SHOULD decide the extent of use of 
external resources (e.g. field trips, 
outside speakers, etc.) by teachers? 1 2 3 4 e 


25. Who PRESENTLY decides the scope and organ- 
ization of extra-curricular activities in 
the school? if 2 3 4 5 


26. Who SHOULD decide the scope and organiza- 


tion of extra-curricular activities in the 
school? i 2 3 4 5 


a ee Oe eee 


27. Who PRESENTLY decides when and where super- 
vision is necessary outside of regular 
classes? ‘i 2 3 4 5 


28. Who SHOULD decide when and where Super- 
vision is necessary outside of regular 
classes? 1 2 3 4 m5 
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KEY - (1) (2) (3) (4) (5) 


TEACHER (S) TEACHER(S) in TEACHER(S) PRINCIPAL in ERINCIPAL 
Alone consultation and consultation Alone 
with FRINCIPAL PRINCIPAL with TEACHER(S) 
jointly 


29. Who PRESENTLY decides the duties of the 
Supervising teacher for a class other 
than his own? 1 2 3 4 5 


30. Who SHOULD decide the duties of the super- 
vising teacher for a ciass other than his 
own? 1 2 3 4 5 


31. Who ERESENTLY establishes the basic rules 
to be observed by pupils during extra- 
curricular activities? i} 2 3 4 5 


32. Who SHOULD establish the basic rules to 
be observed by pupils during extra-cur- 
ricular activities? l 2. 3 4 5 


33. Who PRESENTLY decides which pupil act- 


ivities require supervision? 1 C 3 & 5 
34, Who SHOULD decide which pupil activit- 
ies require supervision? 1 2 # 4 5 


35. Who FRESENTLY decides on the type of 
supervision required for specific situations 
within a school? 1 2 3 & 5 


36. Who SHOULD decide on the type of supervision 
required for specific situations with a 
school? 1 2 3 4 5 


PL Fupil Evaluation 


37. Who PRESENTLY determines the frequency of 
class tests which have a direct bearing on 
pupil evaluation? 1 2 3 4 5 


38. Who SHOULD determine the frequency of class 
tests which have a direct bearing on pupil 
evaluation? 1 2 3 a i) 


39. Who PRESENTLY determines the methods of 


pupil evaluation? 1 Z | 4 5 
40. Who SHOULD determine the methods of 
pupil evaluation? 1 As 3 4 s) 


41. Who PRESENTLY decides how the actual report 
card marks of a pupil are determined? l 2 5 4 = 


42. Who SHOULD decide how the actual report 
card marks of a pupil are decided? 1 2 | 4 s 
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KEY — (1) (2) (3) (4) (5) 
THACHER(S) THACHER(S) in TEACHER (S) PRINCIPAL in PRINCIFE AL 
Alone consultation and consultation Alone 


with PRINCIPAL PRINCIPAL with TEACHER(S) 
jointly 


43, Who PRESENTLY decides whether or not 

test papers are kept by the teacher 

for records and interviews? i Ps ’ 4 ») 
4, Who SHOULD decide whether or not test 

papers are kept by the teacher for 

records and interviews? ny 2 a by s) 


cee ae tee ie 


is, Who PRESENTLY decides whether or not 
to apply the NORMAL CURVE philosophy 
to determine test marks (exclude) 
departmental examinations)? ak 2 5 L 5 


46, Who SHOULD decide whether or not to 
apply the NORMAL CURVE philosophy 
to determine test marks (exclude 
departmental examinations)? 2 2 3 h 5 


47, Who PRESENTLY determines the grading 
system to be used (e.g. letters, 
percentages, stanines, etc.)? ih 2 S 4 = 


43. Who SHOULD determine the grading system 
toybe used (e.g, Jetters, percentages, 


stanines, étc.,)? i 2 Z Ly 5 
49, Who PRESENTLY determines the standards 

for pupil promotions? a 2 3 4 2 
50. Who SHOULD determine the standards for 

pupil promotions? x a 3 Ly ie) 


51. Who PRESENTLY decides on the evaluative 
criteria (e.g. attitudes, effort, 
achievement, etc.) to be used? at 


De) 
\N 
A 


52. Who SHOULD decide on the evaluative 
Criteria te.,¢. avtatudes, effort, 


achievement, etc.) to be used? rh 2 3 4 5 


IV_- Pupil Discipline and Control 
53. Who PRESENTLY decides whether or not 

to suspend a pupil from class? i; 2 3 h ie 
54, Who SHOULD decide whether or not to 

suspend a pupil from class? i, 2 3 4 5 
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KEY = GL) (2) (3) (4) C5) 
TRACHER(S) THEACHER(S) in TEACHER(S) PRINCIPAL in PRINCIPA 
Alone consultation and consultation Alone 

with PRINCIPAL PRINCIPAL with THACHER(S)_ 
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55. “Who PRESENTLY decides the punishment 
when a superwWising teacher refers a 


ea = beta es SY RES a A XS 


pupil to the principal? if 2 3 4 f 

56. Who SHOULD decide the punishment when 

a supervising teacher refers a pupil 

to the principal? 1 2 eS 4 5 
57. Who PRESHNTLY decides to contact 

parents concerning discipline problems? a a 3 by a 
58. Who SHOULD decide to contact parents 

concerning discipline problems? 1 a i) ky 5 
59. Who PRESENTLY establishes school rules 

and regulations for the general student 

body? x 2 3 L 5 
60. Who SHOULD establish school rules and 

Perulevione: (or) the, general. student 

body? a 2 S 4 a 
61. Who PRESENTLY decides whether or not 

to expel a pupil from school? 1 a 3 4 D 
62, Who SHOULD decide whether or not to 

expel a pupil from school? a, 2 3 4 D 
63, Who PRESENTLY decides on the standards 

of classroom discipline? iL 2 2 4 > 
64, Who SHOULD decide on the standards of 

classroom discipline? 4 a 2) 4 0 
65, Who PRESENTLY decides to refer special 

problems to authorities outside the 

school? ZL e 3 . 2 
66. ‘who SHOULD decide to refer special 

problems to authorities outside the 

school? ‘i 2 3 4. 5 
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67. Who PRESENTLY determines the type of 
disciplinary, action, te, be-used.for 
common occurrences? ep 2 z an 5 


68. Who SHOULD determine the type of 
disciplinary action to be used for 
common occurrences? a 2 3 4 = 
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KEY - (1) (2) (3) (4) (5) 
TEACHER(S)  TSACHER(S) in TEACHER(S) PRINCIPAL in PRINCIPAL 
Alone consultation and consultation Alone 

with PRINCIPAL PRINCIPAL with TEACHER(S) 


LO ELIE AA EAE SA A EI EL EG ASRS ANA A NORE A ER Rg GN CA A ER AN AEE EF PSE AER STOTT OO MN NT oe 
69. Who PRESENTLY decides on acceptable 

standards of pupil behaviour 

throughout the school? 1 2 3 Ly 5 


70. ‘Who SHOULD decide on acceptable 
standards of pupil behaviour 
throughout the school? 1 2 G) h D 


71. Who PRESENTLY determines the appropriate 
degree of aloofness of the teacher with 


respect to pupils? me C 3 4 3 
72. ‘Who SHOULD determine the appropriate 
degree of aloofness of the teacher with 
respect to pupils? ut 2 3 4 2 
73. Who PRESENTLY decides on the use of 
corporal punishment in the school? n 2 is bh 5 
74. Who SHOULD decide on the use of 
corporal punishment in the school? 1 2 5 4 5 
V_- School Organization 
1. Who PRESENTLY determines an elementary 
teacher's timetable? ul 2 5 4 2 
2. ‘Who SHOULD determine an elementary 
teacher's timetable? 1 2 eo 
3, Who PRESENTLY decides how to spend 
funds from the school mini budget? a 2 3 L e) 
4, Who SHOULD decide how to spend funds 
from the school mini budget? 1 2 3 ty 5 
5. Who PRESENTLY determines the timetables 
in junior and senior high schools? i E i) 4 a 
6. Who SHOULD determine the timetables in 
junior and senior high schools? af 2 3 4 5 
7. Who PRESENTLY decides on research projects 
to be carried out within the school? i 2 3 a 5 


8. Who SHOULD decide on research projects to 
be carried out within the school? 1 a 3 5 5 


9. Who PRESENTLY determines the agenda 


for staff meetings? 1 2 a 4 5) 
10. Who SHOULD determine the agenda for 
staff meetings? 1 2 3 4 5 
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KEY - (1) (2) (3) (4) (5) 
TEACHER(S) TEACHER(S) in THACHER(S) FRINCIFAL in PRINCIPAL 
Alone consultation and consultation Alone 


with PRINCIFAL FRINCIPAL with THACHER(S) 


eet aR Le 


11. Who PRESiNTLY determines the teaching 


load? a Z 5 4 S 
12, Who SHOULD determine the teaching load? 1 2 bs) 4 e) 
13. Who PRESENTLY determines the procedures 

for staff meetings? 1 2 3 4 5 
14. Who SHOULD determine the procedures for 

staff meetings? 1 2 2 bs ie) 
15. Who PRESENTLY decides the assignment 

of the subject(s) a teacher will teach? 1 2 3 4 5 
16. Who SHOULD decide the assignment of 

the subject(s) a teacher will teach? 1 2 3 4 2 
17. Who FRESENTLY decides when a teacher 

may arrive at or leave the school? 1 2 3 4 * 
18, Who SHOULD decide when a teacher may 

arrive at or leave the school? Zz 2 = 4 y) 


19. Who PRESENTLY determines the amount 
of time a teacher should spend supervising 
extra-curricular activities? 1 2 3 4 2 


20. Who SHOULD determine the amount of 
time a teacher should spend supervising 


extra-curricular activities? 1 2 3 4 2 
21. Who PRESENTLY decides the frequency 

of staff meetings? ai e bs 4 2 
22. Who SHOULD decide the frequency of 

staff meetings? 1 2 2 4 D 
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PART 2 - 


INSTRUCTIONS - Please respond by circling the number of the appropriate 
ANSWEYL » 


a a | 


me 
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23. Generally speaking, how well satisfied are you with the decision- 
making processes in your present school? 


1. Enthusiastic 

2. watisfied 

3, Fairly well satisfied 
4, Somewhat dissatisfied 
5. Dissatisfied 

6. Very dissatisfied 
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24. Generally speaking, how well satisfied are you with 
Abbwaspects. of your teaching situation in your present 


school? 


(een tnisd ac te 
Zwepatistied 

3. Fairly well satisfied 
4. Somewhat dissatisfied 
SP eeDiesatis? 1a 

6. Very dissatisfied 


TEACHER BACKGROUND INFORMATION 


ENS ce UGLUONSeoerlease respond by circling the number of 
the appropriate answer. 


22. ACE: 

Under "25 ovears 
22) COn2o ~veats 
. 30 to 34 years 
MeO OmtO So evyears 
»- 40 to 44 years 
 eGomcrona4 OM Vears 


1 
2 
a 
4 
5 
6 
7. 50 years or over 
a 
2 
i 
2 
3} 


DOr oe ks 


5 Mieke 
. Female 


2 SAR UALS S LAL US 
« -oing le 
. Married 
. Other 


28. MAJOR TEACHING LEVEL: 
(this year) 
1. Elementary 
42, Junior High 
an Senior High 


Ih) 


SHO). 


oy 


PROFESSIONAL TRAINING: 


(as* per evaluation for 
salary) 


year 
years 
years 
years 
years 
years 
years 


NWO HW NH 


TOTAL YEARS OF TEACHING 
EXPERGENCE? SCincliding 


Entstvear) 


a 


KE 
oF. 
4. 
Die 
6 


e 


Up “to 3 years 

4 to 6 years 
iomroelLOstyears 

il to 1S years 
1l6).to, 20" years 
21 or more years 


SIZE OF SCHOOL: 


(number of pupils) 


bess than. 100 
LOGE tose 9 
300 te: 499 
DO OmtO. 00.9 
700 to 899 
900 or more 


KEKKKKKKEKKKKEKKKKKKRER 


THANK YOU VERY MUCH FOR YOUR TIME AND CO-OPERATION. 


SCHOOL CODE NUMBER 
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May 5, 1970 


Mr ek Lingeyr 
Secretary ATA Local, 
Red Deer Local, 
Innisfail, Alberta. 


Dear Mr. Tingey , 


This letter is being written simply to inform 
your local of the ATA that I have been granted the 
permission and assured the co-operation of the Red Deer 
County School Board to undertake a piece of educational 
research in the schools in your area. At a regular 
meeting of the principals' association in February, the 
persons in attendance also gave their consent to the 
study. 


The study is a follow-up to that done by your 
Professional Development Committee last September. It 
also completes the requirements for my M. Ed. degree in 
educational administration at the University of Alberta. 


I expect the questionnaires to be administered 
around the middle of May. 


Your co-operation in this study would be greatly 
appreciated. 
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Hdmonton, Alberta 


May 10, 1979 


Dear Colleague, 

Having worked with and taught students of schools 
in Nova Scotia for several years, I am presently on a leave 
of absence in order to further my studies here at the 


University of Alberta. 


ay 


One requirement of my program is the completion of 
a@ research project in the field of educational administra 
The area of my study is that of teacher participation in 


school decision-making. 


At this point, I would ask approximately thirty 
minutes of your valuable time to co-operate with me by 
completing the attached questionnaire concerning the 


decision-making processes in your school, 


whe results of this study will, first of all, help 
to make your school administrator(s) aware of your perceptions 
of the present situation and your desires in this particular 


area. secondly, my research requirements will be fulfilled. 
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